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Samuel Hall is a research and consulting company with headquarters in Kabul, Afghanistan. We 
specialise in perception surveys, policy and socio-economic research, evaluations and impact 
assessments for governmental and non-governmental organizations. Our teams of technical experts, 
practitioners, and researchers have years of field and research experience in Afghanistan. This has 
allowed us to i) acquire a firm grasp of the political and socio-cultural context of development in 
Afghanistan; ii) design data collection methods and statistical analyses for monitoring, evaluation and 
planning of programs; iii) apply cross-disciplinary knowledge in providing integrated solutions for 
policy interventions. For more information, contact us at development@samuelhall.org or visit our 
website at www.samuelhall.org. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This publication was prepared with the support of Smiling Children  and 

implemented by Samuel Hall. The views and analysis contained in the publication therefore 

do not necessarily represent the views of Smiling Children . 

 

Samuel Hall encourages dissemination of its work and will normally grant permission to 
reproduce portions of the work promptly. For permission to photocopy or reprint any part 
of this work, please send a request with complete information to 
development@samuelhall.org. 
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Executive Summary  

 

 

 

Smiling Children Ωǎ presence in Afghanistan dates back in 2007 when it started to support the Al 
Fatah School for girls. Al Fatah is a public school based in Kabul, providing education to about 5,000 
girls from grades 1 to 12 (approx. ages 5 to 17 years), which covers the obligatory primary and 
recommended secondary education. The school employs nearly 170 female teachers and about 20 
management and administration staff. 

 

Since 2007, Smiling Children  has supported the school in providing an appropriate learning 
environment to its students. Starting from infrastructure building and maintenance, Smiling 

Children  shifted its focus to the quality of the education delivered to students by supporting the 
ǘǊŀƛƴƛƴƎ ƻŦ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎŎƘƻƻƭ ǎǘŀŦŦΣ ƛƳǇǊƻǾƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭŜŀǊƴƛƴƎ ŦŀŎƛƭƛǘƛŜǎ ŀƴŘ ƻŦŦŜǊƛƴƎ additions 
ǘƻ ǎǘǳŘŜƴǘǎΩ ŎǳǊǊƛŎǳƭǳƳΦ 

 

Based on the experience in Al Fatah, 
Smiling Children  has developed the 
ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ǇǊƻƎǊŀƳΦ The "School in a 
Box" supports quality education for girls up 
to the end of secondary school, and 
includes training for teachers in innovative 
teaching methods; the use of scientific labs; 
English language, computer and physical 
education methods. The project also offers 
office management training for school staff; 
in-kind donation to equip the chemistry, 
biology, mathematics, physics labs and the 
library; and the playground or gymnasium. 
The package includes a yearly allowance to 
cover maintenance expenses for schools. In 
addition, the program will offer tuition 
classes for the National Entry Exam to 
University and few scholarships to enroll to 
University. Finally, over three years, a 
health and hygiene education program will 
be implemented in the selected schools.  

 

On February 2012, Smiling Children announced its new name: the Womanity Foundation . It is 
currently in the process of changing its name in Afghanistan. 

 

 

 

 

Afghanistan at a Glance  

 
 
International aid in 2010/11: $17.3 billion (= nominal GDP) 
 
Development: 172

nd
 at the UNDP-HDI (189 countries) 

Population: 34.4 million (in 2010/2011) 
Life expectancy: 48.1 years  
Infant mortality: 134 per 1,000 live births  
Population growth: 2.8%  
 
Doing Business in 2012 (World Bank): 160

th
 (183 economies) 

Average Economic Growth since 2002: +9% 
Economic Growth in 2011: +8% 
GDP Per capita in 2011: $410 ($180 in 2001) 
 
Poverty Line: 36% of the population below the poverty line 
Food Insecurity: 8 million considered food-insecure  
Food Vulnerability: 6 million vulnerable to food insecurity 
 

Source: World Bank, World Development Indicators (2009, 2010, 2011) 
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Methods  

 

Objective of the consultancy ς Smiling Children  commissioned Samuel Hall to design and 
conduct a baseline survey in the schools enrolled to the program in 2011. The same survey will be 
conducted as a bŀǎŜƭƛƴŜ ǎǳǊǾŜȅ ƻƴŎŜ ǘƘŜ ǎŎƘƻƻƭǎ ŀǊŜ ŜƴǊƻƭƭŜŘ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳ ǘƻ ŀǎǎŜǎǎ ǎŎƘƻƻƭǎΩ ƴŜŜŘǎ 
and conditions and set performance indicators for the program and at the end of each academic year 
for three years to measure results and evaluate the challenges. The first year, 6 schools are enrolled 
to the program, the second and the third years three new schools per year will be added.  

 

Fieldwork Timeline and Location: 4 districts were selected for the review. As illustrated in the maps 
below, the 4 districts are Kabul and Paghman (Kabul province), Anaba and Dara (Panjshir province. 
The fieldwork was divided in 2 phases during the months of October, November, and December 2011 
with the following breakdown: 

¶ October 29th to November 6th 2011: Quantitative and qualitative fieldwork in Kabul, 
Paghman, Dara, and Anaba; 

¶ November 28th to December 22nd: Additional Focus Groups in Dara, Anaba, and Kabul (based 
on the key findings of the first phase). 
 

Sampling: Overall, a total of 300 schoolchildren, 144 households, and 70 teachers were interviewed 
and 83 people (schoolboys, schoolgirls, women, teachers or community leaders) accepted to 
participate to our focus group discussions.  

 

Survey Team: The research team consisted of 1 international consultant, 2 national consultants from 
Kabul, and 4 interviewers, selected on the basis of their thorough experience leading surveys and 
their detailed knowledge of the local area. The international and national consultants ensured the 
monitoring and supervision of the fieldwork and carried out qualitative interviews (case studies and 
key informant interviews) in all the targeted socio-economic communities and organisations. 

 

 

                

Picture 1: Schoolgirls in 
Keraman (Panjshir) 
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Key Findings  

 
The three levels captured by this survey are presented in this executive summary and briefly 
ǇǊŜǎŜƴǘŜŘ ŀǎ ΨƪŜȅ ŦƛƴŘƛƴƎǎΩ ƻƴ ǘƘƛǎ ǇŀƎŜΣ ōŜŦƻǊŜ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜƳ ŦǳǊǘƘŜǊ ƛƴ ǘƘŜ ƴŜȄǘ ǎŜŎǘƛƻƴǎΦ ¢ƘŜǎŜ 
three levels are: (1) assessment of communities, (2) assessment of schools, and (3) recommendations 
ǘƻ ƛƳǇǊƻǾŜ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ǇǊƻƎǊŀƳΦ 

Community Assessment. The Smiling Children (SC) schools are all located in safe locations, 
whether in urban, rural and even remote areas of Kabul and Panjshir provinces. There are significant 
economic gaps between communities: this results in part from their geographic locations and basic 
economic market structures in most rural locations, with poorly diversified economic activities. The 
one positive exception is Alfatah school, in Kabul city, a partner school of the program since 2007. In 
addition, migratory pressures (either the return of refugee households or internal displacement) 
ƘŀǾŜ ŀŘŘŜŘ ǇǊŜǎǎǳǊŜ ƻƴ ǘƘŜǎŜ ŎƻƳƳǳƴƛǘƛŜǎΩ ŀōǎƻǊǇǘƛƻƴ ŎŀǇŀŎƛǘƛŜǎΥ пл҈ ƻŦ ǘƘŜ ƘƻǳǎŜƘƻƭŘǎ ǎǳǊǾŜȅŜŘ 
are returnees (mostly from Pakistan), and IDP numbers are on the rise in these districts. With the 
2014 transition looming ahead, it can be foreseen that such constraints will only grow bigger. 

School Assessment. Community members have, in their majority, a positive view of the schools. If 
ratings are poor for 25% of them, it is mainly due to the fact that distance from the schools, the low 
quality of teachers, and the high school expenditures have a negative impact on their assessment. 
¢ƘŜǎŜ ŀǎǎŜǎǎƳŜƴǘǎ ŦǳǊǘƘŜǊ ǾŀƭƛŘŀǘŜ ǘƘŜ ƴŜŎŜǎǎƛǘȅ ŀƴŘ ǊŜƭŜǾŀƴŎŜ ƻŦ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ǇǊƻƎǊŀƳ ƛƴ 
these locations. 

A more in-ππŘŜǇǘƘ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭǎ ǎƘƻǿǎ ǘƘŀǘ ǘƘŜ ǇŀǊǘƴŜǊ ǎŎƘƻƻƭǎ ŀǊŜ ƳƻǊŜ ƎŜƴŘŜǊ-ππ 
ǎŜƴǎƛǘƛǾŜΣ ǿƛǘƘ ƘƛƎƘŜǊ ƴǳƳōŜǊ ƻŦ ƎƛǊƭǎ ƛƴ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ǎŎƘƻƻƭǎ όсп%) compare to the test 
schools (45%). In the social and cultural context of Afghanistan, this in and of itself can be considered 
as an achievement for the program. Looking now at key areas of concern, this study finds that: 

ω High numbers of children (on average 39 per class) remains a major issue in these schools, 
with reports of numbers increasing over the past 3 years,  

ω 5ǊƻǇπƻǳǘ ǊŀǘŜǎ ŀƳƻƴƎ ƎƛǊƭǎ are significantly higher (31%) than for boys (13%) mostly due to 
the fact that social norms lead girls to be taken out of school after marriage,  

ω Facilities ŀǊŜ ŀ ΨǿƻǊƪ ƛƴ ǇǊƻƎǊŜǎǎΩΥ Smiling Children  schools have facilities not found in 
other schools, but these have yet to follow minimum quality standards,  

ω Teaching staff knowledge and capacity is weak: most are not officially qualified Ο(60% do 
not have a university degree) nor prioritize their work (absenteeism),  

ω Gaps are seen in the understanding of hygiene lessons by children, and the lack of Οfood 
provided at schools (only 20% provide lunch to the pupils). 

 
Given the key findings detailed above and elaborated on in the next pages, the research team 
provides the following recommendations:  
ω Design homogeneous minimum standards for school infrastructure,  
ω Assist in developing a more technical curriculum, with a focus on priority topics,  
ω Play an advocacy role with the government ς for example on teacher remuneration,  
ω Identify seƴǎƛǘƛǾŜ ǘƻǇƛŎǎ όŎƘƛƭŘ ƭŀōƻǳǊΣ ƛƴǘŜǊǊǳǇǘƛƻƴ ƻŦ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴΣ ŜŎƻƴƻƳƛŎ Οbarriers) 

and require implementing partners to build a community-ππōŀǎŜŘ ŀǇǇǊƻŀŎƘ Οto raise 
awareness of the risks associated with these practices.  
 

Develop an NGOπōŀǎŜŘ ŎƻƴǘŜȄǘ ŀƴŀƭȅǎƛǎ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ǎƘŀǊƛƴƎ ǎȅǎǘŜƳ ǘƻ ōŜǘǘŜǊ Οaddress the 
upcoming constraints on these communities.  
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Community Assessment  

 

Security: In a deteriorating national and local security situation, the surveyed districts are clearly 
among the safest areas of the country ς which was unanimously confirmed by the different 
perception surveys we did: 96% of the schoolchildren enrolled in Smiling Children

1 schools, 97% 
of the households, and 100% of the 35 ǘŜŀŎƘŜǊǎ ǎŀƛŘ ǘƘŀǘ ǘƘŜ ǎŜŎǳǊƛǘȅ ǿŀǎ ŜƛǘƘŜǊ άƎƻƻŘέ ƻǊ άǾŜǊȅ 
ƎƻƻŘέ ƻƴ ǘƘŜ ǿŀȅ ǘƻ ǎŎƘƻƻƭΤ  

 

Household economic profile: The average monthly income of the surveyed schools was 11,900 
Afghani2Σ ǿƛǘƘ ǎƛƎƴƛŦƛŎŀƴǘ ƎŀǇǎ ōŜǘǿŜŜƴ ǳǊōŀƴ όмсΣомл !ŦƎƘŀƴƛ ŦƻǊ !ƭŦŀǘŀƘΩǎ ƘƻǳǎŜƘƻƭŘǎΣ ƛƴ Yŀōǳƭύ ŀƴŘ 
remote areas (11,600 Afghani for Khowja Lakan, in Paghman, and 12,800 for Keraman, in Panjshir). 
The quantitative data confirmed our empirical observations, as most jobs have to do with agriculture, 
livestock, construction (daily labour) and governmental (civil servants) sectors. To a lesser extent, 
there are other sources of income, like manufacturing (carpet weaving, embroidery, carpentry) or 
services (transportation, retail), but the most surveyed areas have only a basic economic market 
structure ς with poorly diversified economic activities and a stagnant market. Alfatah, in Kabul, is of 
course an exception.  

 

Migration patterns: Migration is a very sensitive social and political question in Afghanistan. Since 
2002, the return of 5.6 million Afghans (about 20% of the population) has had a strong socio-
economic impact on local communities. Likewise, 40% of the surveyed households (Smiling 

Children  schools only) said they were returnees (mostly from Pakistan). Moreover, a second 
migratory category ς the internally displaced persons ς is also growing in numbers, in all the 
surveyed districts: with the upcoming period of transition, further political instability, and the limited 
humanitarian access, patterns of displacement may be exacerbated and should be carefully watched.  
 

Social acceptability and perception: Finally to assess the attitude of families and communities 
towards local schools, households were asked to specify what they thought about the SC schools 
their children were attending. If three-fourth of the respondents said that they considered the school 
as good or very good, a significant proportion (25%ύ ŀƴǎǿŜǊŜŘ ǘƘŀǘ ƛǘ ǿŀǎ άŀǾŜǊŀƎŜέΣ άǇƻƻǊέ ƻǊ άǾŜǊȅ 
ǇƻƻǊέΦ aƻǊŜ ǎǇŜŎƛŦƛŎŀƭƭȅΣ ŘƛǎǘŀƴŎŜ ǘƻ ǎŎƘƻƻƭΣ ƭƻǿ ǉǳŀƭƛǘȅ ƻŦ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ǎŎƘƻƻƭƛƴƎ ŜȄǇŜƴŘƛǘǳǊŜ ǿŜǊŜ 
often mentioned among the most serious issues. 
 

        

                                                           
1
 In the rest of the text, we will use the organization acronym SC for Smiling Children . 

2
 US$ 250 

Figure 1: Perception of 
SC schools  

(74 households) 
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School Assessment  

 

Gender: ¢ƘŜ ά{ŎƘƻƻƭ-in-a-BƻȄέ ƛƴƛǘƛŀǘƛǾŜ ŀƛƳǎ ǘƻ ǇǊƻƳƻǘŜ ŀƴ ŜŘǳŎŀǘƛƻƴŀƭ ŀǇǇǊƻŀŎƘ ōŀǎŜŘ ƻƴ ƎŜƴŘŜǊ-
based equality. As such, gender was a significant criterion to select partnering schools ς which is 
reflected in the respective percentages of girls and boys in the two types of surveyed schools: the six 
project-schools have a clear majority of female students 64%, while the test group of other schools 
has only 45% of schoolgirls3.  
 

 

 

 

 

 

 

Age: As it was sometimes difficult to get the authorisation from headmasters to interview younger 
children, the average age of respondents is relatively high (14.5 years, with 15.5 years for female 
respondents and 13.5 for male respondents). More specifically, the age bracket of the bulk of the 
interviewees was comprised between 15 and 18 (55%).  
 

School attendance: The number of children per class is of course a major issue ς if not the major 
one. There were on average 39 children per class in the partnering schools, which raises serious 
concerns about the quality of education. In these regards, it is worth noting that when asked to 
define the enrolment dynamics in their school over the past 3 years, all the 35 surveyed teachers 
ŦǊƻƳ ǘƘŜ {/ ǎŎƘƻƻƭǎ ǊŜǇƻǊǘŜŘ ŀ άǎǘǊƻƴƎ ƛƴŎǊŜŀǎŜέ ƛƴ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇǳǇƛƭǎΦ Lƴ ǊǳǊŀƭ ŀƴŘ ǇŜǊƛ-urban 
areas, indeed, both the fertility rate and the internal migrations may lead to a sharp population 
increase.  
 

Dropout rates: Many factors can influence dropout rates and they should not be taken as an 
indicator of the quality of a school per se, but rather as a reflection of specific social, economic, and 
cultural. Environments. In the surveyed areas, likewise, dropout was described as a phenomenon 
that almost never depends on children: some families use child labour as a coping strategy when 
they have to deal with an economic shock; other households consider that girls should not go to 
school once they get engaged or married. The latter seems to be more common, as more than 31% 
ƻŦ ǘƘŜ {/ ǊŜǎǇƻƴŘŜƴǘǎ ǎŀƛŘ ǘƘŀǘ ƎƛǊƭ ŘǊƻǇƻǳǘǎ ƘŀŘ άƻŦǘŜƴ ƘŀǇǇŜƴŜŘέΣ ǿƘŜǊŜŀǎ ƻƴƭȅ мо҈ ǎŀƛŘ ǘƘŀǘ ōƻȅ 
dropouts were as frequent. It is of course a matter of concern for SC.  
 

Facilities: As for the existing facilities of their schools, there are already significant between SC and 
other schools: 5 out of 6 SC schools already have a library, 3 out of 6 have computer lab, and 3 out 6 
have a science lab (respectively, 4, 1, and 2 for other schools). Moreover, when asked if they used 
those facilities, about 50% of the SC schoolchildren who benefited from a library at their school said 
that they used at least twice a week (45% for the science lab and 25% for the computer lab). 

                                                           
3
 Overall, it seems that the proportion of girls among the 6 SC schools was higher (around 68%, based on headmastersΩ 

data). However, as we randomly interviewed schoolchildren in those schools and as many schoolgirls were either shy or 
reluctant to answer, it turned out that a slightly larger number of boys were finally interviewed.   

Surveyed children (breakdown per schools and gender) 

Gender Boy Girl Total 

Smiling Children School 53 (36.1%) 94 (63.9%) 147 (49.0%) 

Other Schools 83 (54.2%) 70 (45.8%) 153 (51.0%) 

Total 136 (45.3%) 164 (54.7%) 300 



Smiling Children ð Monitoring & Evaluation ð Final Document 15.02.12  8  

However, the relatively poor quality of the existing facilities and the growing number of children 
often undermine the potential benefit that children could get from the library or the computer lab.     
 

Teaching staff: considering the rising increase of schoolgirls and boys, the quality and number of 
ǘŜŀŎƘƛƴƎ ǎǘŀŦŦ ǎƘŀƭƭ ōŜ ǘƘŜ ŎƻǊƴŜǊǎǘƻƴŜ ƻŦ ǘƘŜ ά{ŎƘƻƻƭ-in-a-.ƻȄέ ƛƴƛǘƛŀǘƛǾŜΦ ¢ƘŜ ŦƛƴŀƴŎƛŀƭ ƛƴŎŜƴǘƛǾŜΣ 
however, is still relatively poor with an average monthly salary of 6,450 Afghani4 for the 6 SC schools 
(5,720 Afghani for other schools). Such modest incentives cannot contribute to attract or retain 
talented University students and may lead some teachers to find part-time activities. The educational 
background of most of the interviewed teachers is therefore not always compatible with their 
teaching responsibilities and mission: 60% of the teachers do not have a University degree. Likewise, 
absenteeism of teachers is a serious matter of concern, as 36% of the interviewed SC schoolchildren 
sŀƛŘ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿŜǊŜ ŜƛǘƘŜǊ άƻŦǘŜƴ όƻƴŎŜ ŀ ǿŜŜƪύέ ƻǊ άǎƻƳŜǘƛƳŜǎ όƳƻǊŜ ǘƘŀƴ ƻƴŎŜ ŀ ƳƻƴǘƘύέ 
absent.     
 

Hygiene sessions and food assistance: 85% of the surveyed schoolchildren reported having attended 
hygiene sessions. However, focus groups showed that many children were actually unable to provide 
basic examples of their newly acquired skills. When it comes to food assistance, less than 20% of the 
surveyed SC schoolchildren said that their school provided them with food (wheat, biscuits, and 
chickpeas). In both cases, there are strong margins of improvement for SC schools.    
 

Attitude towards education: A large majority of the schoolchildren we interviewed had an extremely 
positive attitude towards both their school and education in general: 96% said that they liked their 
school a lot (to learn new things at 94% or talk to other children 55%). Following the same logic, 
when asked if they would like to keep studying in the future, a large majority of SC boys (73%) and 
girls (92%) answered positively.  
 

SchoƻƭƎƛǊƭǎΩ ŜȄǇŜŎǘŀǘƛƻƴǎΥ If 20% of the SC schoolgirls said that they would like to graduate fro 
University and almost 90% of them want to find a job, it should be noted that those great 
expectations often come up against cultural and social prejudices. As a large majority of those same 
women (85%) want to have children, they are unlikely to get any professional activity ς as most 
families do not accept that their daughter or step-daughter keep studying or working once they get 
older or get married.  
 

 

                                                           
4
 Respectively: US$ 130 and US$ 115. 

ά¢Ƙŀƴƪǎ ǘƻ ǘƘŜ ŜŘǳŎŀǘƛƻƴ ǘƘŜȅ ǊŜŎŜƛǾŜΣ Ƴŀƴȅ ƎƛǊƭǎ ƴƻǿ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǘƘŜȅ ƘŀǾŜ ƳǳŎƘ ƳƻǊŜ ƻǇǘƛƻƴǎ ǘhan 
they initially thought. It is our way to fight against stereotypesΦέ 

(Teacher, Malalai High School, Panjshir). 

 

άIn our community, we cannot accept that our sisters and daughters study or work outside the house. It may 
be an obstacle to the development ƻŦ ƎƛǊƭǎΩ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴΣ ōǳǘ ǘƘŜ ǘǊŀŘƛǘƛƻƴǎ ŀƴŘ ǊǳƭŜǎ ƻŦ ƻǳǊ ŎƻƳƳǳƴƛǘȅ 
are more importaƴǘ ǘƘŀƴ ƛƴŘƛǾƛŘǳŀƭ ƻōƧŜŎǘƛǾŜǎΦέ  

(Farid, Head of Household, Dara, Panjshir province) 



Smiling Children ð Monitoring & Evaluation ð Final Document 15.02.12  9  

Gener al Recommendations  

 

Infrastructure and Equipment: The main element of contrast between the surveyed schools is the 
quality of infrastructure (walls, classroom, water, latrines, tables, basic equipment, etc.). Smiling 

Children  should require minimum standards of school construction (by upgrading those requested 
by the Ministry of Education) and apply them to all its partnering schools. This is the first area of 
ƛƴǘŜǊǾŜƴǘƛƻƴ ǘƻ ōŜ ǇƭŀƴƴŜŘ ƛƴ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎǘŀŦŦ ŀƴŘ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴΦ  

 

Adequate curriculum: Many respondents (children, teachers, and households) said that English, 
computer, accounting, etc. should be prioritized in the new curriculum design, as they were key 
assets sought after on the local labour market. However, considering that most schoolchildren will 
work in the same district, a comprehensive analysis of the socio-economic context (including the 
actual labour market) should be prioritized. In these regards, we strongly believe that ς aside from 
Alfatah High School, which is located in Kabul and offers different opportunities ς the partnering 
schools should improve the existing curriculum (in terms of both content and pedagogy) by focusing 
on literacy, science, mathematics, religious studies, with an eye on vocational skills. 

 

¢ŜŀŎƘŜǊǎΩ salaries: a structural problem of all the surveyed schools is the fact that their teachers only 
receive a small (and quite even) financial incentive: the average monthly salary of a teacher is around 
7,000 Afghani5 in rural areas and 9,000 Afghani6 in urban areas. There are multiple consequences to 
ǎǳŎƘ ŀ ƭŀŎƪ ƻŦ ŦƛƴŀƴŎƛŀƭ ŀǘǘǊŀŎǘƛƻƴΥ ǘƘŜ ǘŜŀŎƘƛƴƎ ǎǘŀŦŦΩǎ ŎŀǇŀŎƛǘȅ ƛǎ ƻŦǘŜƴ ǇƻƻǊΣ ŀōǎŜƴǘŜŜƛǎƳ Ƙŀǎ ōŜŜƴ 
reported as a recurrent issue, staff turn-over is also extremely important (especially with skilled 
teachers). Smiling Children  cannot provide any direct financial support to teachers; however, 
there are many other ways to improve the situation: advocacy with local DoEs and MoE, indirect and 
non-financial incentives (better labour conditions), additional training with an official certification 
from Smiling Children  itself, etc.  

 

Common certification: on the long-Ǌǳƴ ŀƴŘ ǘƘŜƻǊŜǘƛŎŀƭƭȅΣ ǇǳǇƛƭǎ ǿƘƻ Ŧƻƭƭƻǿ ǘƘŜ ά{ŎƘƻƻƭ-in-a-ōƻȄέ 
curriculum are more likely to offer educational and professional guarantees on the labour market. As 
such, it is crucial to provide specific diplomas or certificates to schoolchildren who graduate from 
(and even attend) Smiling Children  schools. It is a key parameter in Afghanistan, where 
diplomas are sometimes deemed more important that actual ǎƪƛƭƭǎΦ ά{ŎƘƻƻƭ-in-a-.ƻȄέ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ 
should benefit from both.     

 

Child Labour: To counter child labour, which is extremely difficult to capture through quantitative 
surveys only, families would be greatly helped if they were given: 1) vocational training courses for 
the head of household and/or the spouse or other family member, and 2) additional non-cash based 
incentives for children, such as a daily lunch to maximize the time spent with teachers.  

 

Vulnerable communities: Although many indicators such as security and social cohesion are positive, 
most of the socio-economic assessments we did showed that economic barriers to education do 
exist. Some families cannot afford to send their children to school while other children attending 

                                                           
5
 US$ 140 

6
 US$ 180 
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school also have to work alongside their education. Therefore, a long-term advocacy campaign, with 
ǘƘŜ Ŧǳƭƭ ǎǳǇǇƻǊǘ ƻŦ ƭƻŎŀƭ ŎƻǳƴŎƛƭǎ όǎƘǳǊŀύ ŀƴŘ ǿƛǘƘƛƴ ǇŜƻǇƭŜΩǎ ƘƻƳŜǎΣ ǎƘƻǳƭŘ ōŜ ƭŀǳƴŎƘŜŘ ǘƻ ǊŀƛǎŜ 
awareness among households of the importance of education as the best way to enhance the 
families resilience to social and economic shocks. Additional partnerships could be planned by 
Smiling Children  (and its partners) with refugee and returnee-focused agencies that could 
provide additional resources to the school (textbooks, notebooks, food but also funding for the 
schools physical set-up). A joint partnership would allow for a more effective way to address the 
challenges facing the school.  

 

DƛǊƭǎΩ 9ŘǳŎŀǘƛƻƴΥ hƴŜ ƻŦ ǘƘŜ Ƴƻǎǘ ǎŜƴǎƛǘƛǾŜ ǘƻǇƛŎǎ ǘƻ ŀŘŘǊŜǎǎ ƛǎ ǘƘŜ ƛǎǎǳŜ ƻŦ ƎƛǊƭǎΩ marriage, early 
marriage, and the cultural obstacles of early marriage on education. Despite their strong interest in 
education (and higher education), most girls (especially in rural districts) have no real chance to 
further develop their academic skills, as families and communities generally consider it as 
inappropriate for 16 to 20 year old girls. As such, Smiling Children  implementing partners could 
set up communit-ōŀǎŜŘ ƛƴƛǘƛŀǘƛǾŜǎ ǘƻ ƛƳǇǊƻǾŜ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ ŀƴŘ ŎƘŀƴŎŜǎ ŦƻǊ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴ όǾƛǎƛǘǎ 
at ǘƘŜ ƳƻǎǉǳŜΣ ǘƻ ƭƻŎŀƭ ŎƻǳƴŎƛƭǎ ŀƴŘ ǿƛǘƘƛƴ ǇŜƻǇƭŜΩ ǎ ƘƻƳŜǎ ǘƻ ǊŀƛǎŜ ŀǿŀǊŜƴŜǎǎ ŀƳƻƴƎ ƘƻǳǎŜƘƻƭŘǎ ƻŦ 
ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴΦ  

 

Information system (trends, dynamics, demographics, migration): in a deteriorating political 
situation and fast-changing socio-economic environment, it is extremely important that Smiling 

Children  implementing partners (NGOs and schools) progressively develop a reliable updated, and 
comprehensive information database to anticipate the potential changes that could affect the 
communities they work with. A better understanding of the ongoing demographic, social, and 
migratory dynamics is thus necessary to make sure that the decisions that are taken today at the 
ƭƻŎŀƭ ƭŜǾŜƭ ǿƛƭƭ ǎǘƛƭƭ ōŜ ŀŘŜǉǳŀǘŜ ƛƴ ǘƻƳƻǊǊƻǿΩǎ ǊŜŀƭƛǘȅ όǿƘŜǊŜΣ ŦƻǊ instance, the number of pupils may 
increase sharply, due to short-term migratory and long-term demographic reasons).  
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1. Background and Methodology   

 

A. Background Information  
 

SMILING CHILDREN ς Smiling Children is a non-profit organization based in Switzerland and the 
United Kingdom. Smiling  /ƘƛƭŘǊŜƴΩǎ ǇǊŜǎŜƴŎŜ ƛƴ !ŦƎƘŀƴƛǎǘŀƴ ŘŀǘŜǎ ōŀŎƪ ƛƴ нллт ǿƘŜƴ ƛǘ ǎǘŀǊǘŜŘ ǘƻ 
support the Al Fatah School for girls. Al Fatah is a public school based in Kabul, providing education 
to about 5,000 girls from grades 1 to 12 (approx. ages 5 to 17 years), which covers the obligatory 
primary and recommended secondary education. The school employs nearly 170 female teachers 
and about 20 management and administration staff. Since 2007, Smiling Children has supported the 
school in providing an appropriate learning environment to its students. Starting from infrastructure 
building and maintenance, Smiling Children shifted its focus to the quality of the education delivered 
ǘƻ ǎǘǳŘŜƴǘǎ ōȅ ǎǳǇǇƻǊǘƛƴƎ ǘƘŜ ǘǊŀƛƴƛƴƎ ƻŦ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎŎƘƻƻƭ ǎǘŀŦŦΣ ƛƳǇǊƻǾƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭŜŀǊƴƛƴƎ 
ŦŀŎƛƭƛǘƛŜǎ ŀƴŘ ƻŦŦŜǊƛƴƎ ŀŘŘƛǘƛƻƴǎ ǘƻ ǎǘǳŘŜƴǘǎΩ ŎǳǊǊƛŎǳƭǳƳΦ .ŀǎŜŘ ƻƴ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜ ƛƴ !ƭ CŀǘŀƘΣ {ƳƛƭƛƴƎ 
/ƘƛƭŘǊŜƴ Ƙŀǎ ŘŜǾŜƭƻǇŜŘ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ǇǊƻgram. 
 

ά{/Ihh[ Lb ! .h·έ ς ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ƛǎ ŀ о-year program that aims 
to prepare 12 schools for girls in Afghanistan to become models for 
ƎƛǊƭǎΩ ǇǳōƭƛŎ ŜŘǳŎŀǘƛƻƴ ƛƴ ǘƘŜ ŎƻǳƴǘǊȅΦ hǾŜǊ о ȅŜŀǊǎΣ ƛǘ ǿƛƭƭ ōŜ ŘŜǇƭƻȅŜŘ 
in schools based in different geographical areas and social contexts in 
selected provinces to demonstrate how the model can be replicated 
throughout the country. 

Smiling Children will implement the program in partnership with 
Afghanistan Libre and through implementing partners contracted for 
each of the program areas. Schools will be offered a range of services 
ŘŜǎƛƎƴŜŘ ƻƴ ǘƘŜ ōŀǎƛǎ ƻŦ {/CΩǎ ǎǳŎŎŜǎǎŦǳƭ ŜȄǇŜǊƛŜƴŎŜ ŀǘ !ƭ CŀǘŀƘ {ŎƘƻƻƭ 
for Girls (Kabul), which is widely hailed as a model in the country.  

The "School in a Box" supports quality education for girls up to the end of secondary school, and 
includes training for teachers in innovative teaching methods; the use of scientific labs; English 
language, computer and physical education methods. The project also offers office management 
training for school staff; in-kind donation to equip the chemistry, biology, mathematics, physics labs 
and the library; and the playground or gymnasium. The package includes a yearly allowance to cover 
maintenance expenses for schools. In addition, the program will offer tuition classes for the National 
Entry Exam to University and few scholarships to enroll to University. Finally, over three years, a 
health and hygiene education program will be implemented in the selected schools. 

 

AFGHANISTAN LIBRE ς Afghanistan Libre (AL) was created in 1996 by Ms Chekeba Hachemi. Since 
the fall of Taliban, Afghanistan Libre has accomplished several actions in the field of Education, 
Vocational training, Health and Communication. AL has currently three axes of intervention within its 
framework of assistance to afghan women: access to education, access to health and access to 
fulfilling activities. ![ Ƙŀǎ ōŜŜƴ ƛƳǇƭŜƳŜƴǘƛƴƎ ŀƴŘ ǎǳǇǇƻǊǘƛƴƎ ƎƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭǎ ƛƴ tŀƎƘƳŀƴ ŘƛǎŎǘǊƛŎǘ 
and Panshir province, implementing Health Education Centers, libraries and Nurseries within these 
schools. AL is publishing for 9 years the magazine Roz "about afghan women by afghan women". In 
2011, AL launched a programme of psychological assistance for Afghan women and their families. Its 
aim is to assist them in dealing with Post-Traumatic stress and regaining self-confidence in the 
cultural and religious context of Afghanistan.  

 

 

http://www.smilingchildren.org/en/equipe.html
http://www.smilingchildren.org/en/equipe.html
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Objective of the consultancy ς ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ commissioned Samuel Hall to design and conduct 
a baseline survey in the schools enrolled to the program in 2011. The same survey will be conducted 
ŀǎ ŀ ōŀǎŜƭƛƴŜ ǎǳǊǾŜȅ ƻƴŎŜ ǘƘŜ ǎŎƘƻƻƭǎ ŀǊŜ ŜƴǊƻƭƭŜŘ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳ ǘƻ ŀǎǎŜǎǎ ǎŎƘƻƻƭǎΩ ƴŜŜŘǎ ŀƴŘ 
conditions and set performance indicators for the program and at the end of each academic year for 
three years to measure results and evaluate the challenges. The first year, 6 schools are enrolled to 
the program, the second and the third years three new schools per year will be added. The baseline 
survey included data on the following key educational and logistical: 1) Schools demographics; 2) 
bŜŜŘǎ ƻŦ ǎŎƘƻƻƭǎκǘŜŀŎƘŜǊǎκŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ǎǘŀŦŦΤ ƎŜƴŜǊŀƭ ǎŎƘƻƻƭǎΩ ŀǎǎŜǎǎƳŜƴǘΤ оύ {ǘǳŘŜƴǘǎ ǊŜǎǳƭǘǎΤ пύ 
Community involvement in schools and security of schools.  

 

B. Research Tools & Fieldwork 
 

The methodology has been designed to ensure a proper monitoring of the research, as well as an 
optimum circulation of the most qualitative and quantitative information up to the project manager. 
As shown in the graph below, the research activities were implemented through six major tasks:  

¶ Desk review of the existing internal documents and research papers in Afghanistan (on other 
existing NGO educational programmes, other national or international educational 
initiatives, and related topics); 

¶ Key Informant Interviews with teachers, administrative staff, community leaders, 
governmental counterparts at both provincial and national levels, and international advisors;  

¶ Focus Group Discussions with children, parents, teachers, administrative staff, and 
community leaders; 

¶ Individuaƭ ŎŀǎŜ ǎǘǳŘƛŜǎ ƻŦ ŎƘƛƭŘǊŜƴ ŀǘǘŜƴŘƛƴƎ ǘƘŜ ά{ŎƘƻƻƭ-in-a-ōƻȄέ ǇǊƻƎǊŀƳƳŜ ƛƴ ƻƴŜ ƻŦ ǘƘŜ 
six targeted schools; 

¶ /ƻƳǇŀǊŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǎŜƭŜŎǘŜŘ ǎŎƘƻƻƭǎ όŦƻǊ ǘƘŜ ά{aL[LbD /IL[5w9bέ ƛƴƛǘƛŀǘƛǾŜύ ŀƴŘ 
schools that will not be exposed to the programme; 

¶ Social and political context analysis in Paghman, Panjshir, and Kabul (security assessment). 
 
 

Figure 1: Field Research Project Cycle 
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Step 1: Secondary research and desk review: A desk-based review of all the existing secondary 
literature was first conducted in order to narrow the scope of work and identify potential 
information gaps. This desk review included the review and assessment of official reports, available 
documentary sources and the history and trends of indicators used in programming educational 
efforts by different stakeholders. 

 
Step 2: Qualitative fieldwork: All the selected locations (districts of Kabul and Paghman in the 
Kabul province, as well as Anaba and Dara in the Panjshir province) were covered in our qualitative 
fieldwork, through in-person interviews with all the relevant interlocutors. 
 

¶ Key informant interviews at both national and provincial levels: The interviews followed an 
in-depth interview methodology, with open-ended questions, lasting on average 1 hour per 
respondent. A special questionnaire was built for each representative ς depending on the 
area of specialization. The project used a variety of informants to assess the impact of the 
program, including at both Kabul and district levels: Government Ministries and Departments 
(MoE, MRR5Σ 5ww5Σ 5ƻ9Σ tǊƻǾƛƴŎƛŀƭ DƻǾŜǊƴƻǊΩǎ hŦŦƛŎŜ ŀƴŘ 5ƛǎǘǊƛŎǘ DƻǾŜǊƴƻǊǎΣ tǊƻǾƛƴŎƛŀƭ 
Councils, etc.); International Organizations (UNESCO, UNICEF, UNDP, USAID, GIZ, etc.); 
ά!ŦƎƘŀƴƛǎǘŀƴ [ƛōǊŜέ ŀƴŘ ƻǘƘŜǊ ǇƻǘŜƴǘƛŀƭ ƛƳǇƭŜƳŜƴǘƛƴƎ ǇŀǊǘƴŜǊǎ ŎƻƴǘǊŀŎǘŜŘ ŦƻǊ ŜŀŎƘ ƻŦ ǘƘŜ 
program areas; Non-governmental organizations (NGOs) and For-Profit Contractors 
concerned with education issues. 
 

¶ Focus Group Discussions (22 FGDs): The Review Team hosted a series of focus groups 
discussions (FGDs) to probe feelings, behaviors, challenges, and potential opportunities in 
the different targeted schools of Kabul, Paghman, and Panjshir where ǘƘŜ ά{aL[LbD 
/IL[5w9bέ ǘŜŀƳ Ƙŀǎ ǎŜƭŜŎǘŜŘ ǇŀǊǘƴŜǊƛƴƎ ǎŎƘƻƻƭǎΦ In consultation with the ά{aL[LbD 
/IL[5w9bέ staff, group interviews with 6 to 8 respondents were conducted. A total of 22 
Focus Group sessions (3 per targeted school) were then led by one moderator and one note-
taker and a total of ς approximately ς 147 individuals took part to these FGDs. Specific 
categories of respondents were also defined to provƛŘŜ ǘƘŜ ά{aL[LbD /IL[5w9bέ ǘŜŀƳ ǿƛǘƘ 
in-depth qualitative information on different subgroups (following distinct age, gender, and 
socio-professional criteria). 

 

¶ Individual Case Studies (6 children): To draw a better diachronic and dynamic image of the 
children attending the programme, the Review Team initially wanted to develop a set of 12 
individual case studies (2 households and children per school). 5ǳŜ ǘƻ ƘƻǳǎŜƘƻƭŘΩǎ ǊŜƭǳŎǘŀƴŎŜ 
to let the review team interview their children (and especially girls), we were only able to do 
6 case studies in the 4 targeted districts. Such a personal approach shall allow SMILING 
CHILDREN to follow the individual itineraries of direct beneficiaries of its programme 
throughout the years. Ideally, the same households and children could be followed in 
October 2012 and 2013 to assess qualitatively the individual impact of the programme on 
young girls and boys. Case study participants were selected on gender (at least 50% of girls), 
social (different socio-economic background), and age (different grades, including 12th grade, 
to follow alumni on the labor market, 1 or 2 years after their graduation) criteria.  

 

Step 3: Comparative assessment of selected and traditional schools (6+6 schools): While 
carrying out the qualitative fieldwork, the team of interviewers was trained to assess two different 
ŎŀǘŜƎƻǊƛŜǎ ƻŦ ǎŎƘƻƻƭǎΥ ǎŎƘƻƻƭǎ ŜƴǊƻƭƭŜŘ ƛƴ ǘƘŜ ά{aL[LbD /IL[5w9bέ ƛƴƛǘƛŀǘƛǾŜ and neighboring schools 
that have not (and will not) be exposed to the initiative. Thanks to this dual approach, the review 
team was able to draw relative comparisons between the two types of schools. With such samples 
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(two groups of 6 schools each), we were able to: 1) draw some reliable comparisons between the 
two targeted categories from year 1 (2011) to year 3 (2013); 2) get some useful information on the 
strengths and weaknesses of the programme; 3) identify some potential areas of opportunity to 
further extend the reach and impact of the ά{aL[LbD /IL[5w9bέ ǇǊƻƎǊŀƳƳŜ. To do so, we followed 
the EMIS standards to collect and analyze data on the educational system to improve planning, 
resource allocation, monitoring, policy formation and decision-making7.  

 

Sampling Methodology: Six schools that had ƴƻǘ ōŜŜƴ ŜȄǇƻǎŜŘ ǘƻ ǘƘŜ ά{ŎƘƻƻƭ-in-a-ōƻȄέ ƛƴƛǘƛŀǘƛǾŜ 
were selected to draw instructive comparisons with the six schools that will be exposed to the 
ά{aL[LbD /IL[5w9bέ ƛƴƛǘƛŀǘƛǾŜ ŦǊƻƳ нлмм ǘƻ нлмоΦ ¢ƘŜǎŜ ǎƛȄ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ ōŜ ŎƻƴǎƛŘŜǊŜŘ ŀǎ ŀ test 
group and they were ǎŜƭŜŎǘŜŘ ƛƴ ǘƘŜ ŘƛǊŜŎǘ ƴŜƛƎƘōƻǊƘƻƻŘ ƻŦ ǘƘŜ ǎƛȄ ά{aL[LbD /IL[5w9bέ ǎŎƘƻƻƭǎ ǘƻ 
ƳƛƴƛƳƛȊŜ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ŜȄǘŜǊƴŀƭ ŦŀŎǘƻǊǎ όŜΦƎΦ ŀ ά{aL[LbD /IL[5w9bέ ǎŎƘƻƻƭ ƭƻŎŀǘŜŘ ƛƴ ŀ ǾŜǊȅ ǊŜƳƻǘŜ 
area may have poor results compared with a school located in a central district).   

 

Pilot test: Upon finalization of the draft questionnaires with the ά{aL[LbD /IL[5w9bέ staff, a series 
of two pilot tests were conducted in Dari in a two Kabul schools ς including both quantitative and 
qualitative questionnaires and interview guidelines. As survey standards require, the results of the 
pilot tests were used to refine the research tools and produce final questionnaires. Questionnaire- 
and guideline-based interviews were conducted face-to-face by both female and male interviewers 
to ensure participation of women-led groups and female community members. 

 

Monitoring and Evaluation: After completion of the fieldwork interviews, an independent M&E team 
monitored 20% of the questionnaires (phone interviews). The same team also monitored 20% of the 
questionnaires (after the data entry phase) to check that the data had been correctly collected and 
entered. 

 

Fieldwork Timeline and Location: Based on initial discussions with the ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎǘŀŦŦ, 4 
districts were selected for the review. As illustrated in the maps below, the 4 districts are Kabul and 
Paghman (Kabul province), Anaba and Dara (Panjshir province). The fieldwork was divided in 2 
phases during the months of October, November, and December 2011 with the following 
breakdown: 

¶ October 29th to November 6th 2011: Quantitative and qualitative fieldwork in Kabul, 
Paghman, Dara, and Anaba; 

¶ November 28th to December 22nd: Additional Focus Groups in Dara, Anaba, and Kabul (based 
on the key findings of the first phase). 
 

 

Survey Team: All districts were visited and evaluated directly by all project staff, international and 
national alike, who ensured a successful data collection process. As agreed in the original proposal, a 
team of international and national consultants (team leaders and interviewers) led qualitative and 
quantitative interviews in all the 4 surveyed districts to meet the target number of interviews and 
focus group discussions. The research team consisted of 1 international consultant, 2 national 
consultants from Kabul, and 4 interviewers, selected on the basis of their thorough experience 
leading surveys and their detailed knowledge of the local area. All interviewers led on average 11 
quantitative interviews per day of fieldwork. The international and national consultants ensured the 

                                                           
7
 Educational Management Information Systems (EMIS) 
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monitoring and supervision of the fieldwork and carried out qualitative interviews (case studies and 
key informant interviews) in all the targeted socio-economic communities and organisations. 

 

Partnership with Kabul University: As it was extremely difficult to get the formal approval of both 
the Ministry of Education (MoE) and the Kabul University, an agreement was finally found with 
individual teachers from the Social Sciences Department of the Kabul University. Four students were 
selected to collaborate with the review team and contributed to: 1) the design of the survey tools; 2) 
the pilot testing phase; 3) the quantitative interviews in Paghman and Panjshir; 4) the focus groups 
(as observers only). During the initial training session (2 days) conducted by both the national and 
international consultants, the four University students showed a great interest in the project and 
participated actively to the preparation and fieldwork phases of the survey; after completion of the 
fieldwork phase, a second training session (quantitative analysis & report writing) was led by the 
international consultant. In a near future, the four students may be hired ς on a part-time basis ς and 
integrated to the team of interviewers of Samuel Hall; on the longer run, they may become direct 
competitors!  

 
Sampling Size ς The review team interviewed a total of 300 children, 144 households, and 70 
teachers in the four-targeted areas. With such samples, we were able: 1) to provide representative 
data of the existing network of ά{ŎƘƻƻƭ-in-a-ōƻȄέ; 2) to tailor our recommendations to the specific 
socio-economic profile of each community and district; 3) to draw comparisons and do benchmarks 
between the six municipalities.  

 

Table 1: Sampling per Targeted Districts and Type of Schools 

Districts 
DISTRICT PROFILES 

TOTAL 
Children Households Teachers 

Kabul 
SC Schools 25 12 6 43 

Test  25 12 6 43 

Paghman 
SC Schools 75 37 18 129 

Test  75 35 17 128 

Dara 
SC Schools 22 12 6 40 

Test  25 12 6 43 

Anaba 
SC Schools 25 12 6 43 

Test  28 12 5 45 

TOTAL 
SC Schools 147 73 35 255 

Test  153 71 35 259 

 

Pilot test ς A series of two pilot tests was conducted (in Dari) in Kabul, including both quantitative 
and qualitative questionnaires and interview guidelines. As survey standards require, the results of 
the pilot tests were used to refine the research tools and produce final questionnaires. Both female 
and male interviewers were utilized to ensure participation of women-led groups and female 
community members. 
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Quality Control ς After completion of the quantitative fieldwork, an independent team monitored 
20% of the questionnaires (phone interviews). The same team also monitored 20% of the 
questionnaires (after the data entry phase) to check that the questionnaires were correctly entered. 
 
Limitations and Constraints ς In the Afghan context, there is often a strong acquiescence bias, as 
Ƴƻǎǘ ǊŜǎǇƻƴŘŜƴǘǎ ǘŜƴŘ ǘƻ ǇǊƻǾƛŘŜ ƛƴǘŜǊǾƛŜǿŜǊǎ ǿƛǘƘ ǘƘŜ άǊƛƎƘǘ ŀƴǎǿŜǊέΦ ¢Ƙƛǎ Ǉƻƛƴǘ ƛǎ ƻŦ ŎƻǳǊǎŜ ŎǊǳŎƛŀƭ 
as: 1) culturally, Afghan people ς and especially the poor ς are reluctant to directly criticize the 
support provided by governmental and international organisations, even if they are not fully satisfied 
with it; 2) politically, sensitive subjects (like education, gender, security, and governmental services) 
cannot be understood with basic survey questions and methodologies (unilateral questions). Our mix 
of both quantitative and qualitative approaches precisely aimed to mitigate this double risk.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
The table below summarizes the different tools that were used to better evaluate individually and collectively 
each of the targeted schools: initial desk review, key informant interviews, school observation, focus group 
discussions (with teachers and administrative staff, children, parents, and community leaders), case studies, 
household survey, children survey, teacher survey, drawings, and poems.  

 

 

Smiling Children: ά{ŎƘƻƻƭ-in-a-ōƻȄέ .ŀǎŜƭƛƴŜ {ǳǊǾŜȅ  
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Picture 2: Kabul University student during a pilot test in Microrayon (Kabul) 



Smiling Children ð Monitoring & Evaluation ð Final Document 15.0 2.11  
20  

 

2. Global Overview & Common Trends   

 

The objective of this section is to provide ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǿƛǘƘ ŀ ƎŜƴŜǊŀƭ ŀƴŘ ŘŜǘŀƛƭŜŘ ōŀǎŜƭƛƴŜ 
assessment of the six partnering schools by focusing on: 1) the socio-economic, educational and 
recreational aspects related to the surveyed schools (global baseline survey); 2) the attitude of 
families, students and teachers towards education as well as the surveyed schools (perception 
survey). As explained in the first section, the review team used a test group of another six schools 
(from the same communities) to corroborate and deepen the information that was initially obtained.  

 
A. Baseline Comparative Survey 
 

1. Household Socio-Economic Profile (ethnicity, migratory profile, income generation) 
 

Thanks to a rapid assessment of the socio-economic profiles of the surveyed households, some 
worthwhile characteristics can be identified: 

¶ Ethnicity: Two ethnicities only are represented in the six beneficiary schools, with a majority 
of Tajik families (56.3%) and a strong percentage of Pashtun (41.0%). If households of the Al-
Fatah, Hazrat-e-Usman or Khowaja Lakan schoolchildren present a relative balance between 
the two ethnicities, other communities are often totally Tajik (like Qala-e-Malek, Keraman or 
Malalai).  
 

¶ Migration and Internal Displacement: Migration is a very sensitive social and political 
question in Afghanistan. Since 2002, the return of 5.6 million Afghans, about 20% of the 
population of the country, has had a strong socio-economic impact on local communities. 
The six surveyed areas are a good illustration of this phenomenon: for example, out of 12 
households, 8 reported being returnees from Pakistan and Iran in the Hazrat-e-Usman area 
and 10 said they were Pashtun who had returned from Pakistan in the Shaeed Rabani Ateesh 
area (which is a test school)Φ hǾŜǊŀƭƭΣ офΦр҈ ƻŦ ǘƘŜ ǎǳǊǾŜȅŜŘ ƘƻǳǎŜƘƻƭŘǎ όά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ 
schools only) said they were returnees ς mostly from Pakistan. A second migratory category, 
the internally displaced persons, is growing in numbers, in all regions of Afghanistan. With 
the upcoming period of transition, further military and political instability, and the limited 
humanitarian access, patterns of displacement will only be exacerbated8Φ !ǎ ǎǳŎƘΣ ƛŦ άƻƴƭȅέ 
моΦс҈ ƻŦ ǘƘŜ ǊŀƴŘƻƳƭȅ ƛƴǘŜǊǾƛŜǿŜŘ ƘƻǳǎŜƘƻƭŘǎ όά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ƻƴƭȅύ ǎŀƛŘ ǘƘŜȅ 
were internally displaced, this category may grow sharply in some areas, which could 
contribute to increase the number of pupils on the short- and long-run. Finally, only 32.1% of 
the responding households said that they were non-migrants, which highlights the 
importance of the phenomenon to understand the political, social, economic, and therefore 
educational contexts. 
 

¶ Income Generation and Local Economic Markets: The average monthly income of the 144 
ƘƻǳǎŜƘƻƭŘǎ όōƻǘƘ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ŀƴŘ ƻǘƘŜǊ ǎŎƘƻƻƭǎύ ǿŀǎ !C! ммΣфпл όҐ¦{ϷнрлύΣ ǿƛǘƘ 
significant gaps between urban and remote districts: Kabul (Al Fatah ς AFA 16,310), Paghman 
(Hazrat-e-Usman ς 12,820; Khowja Lakan ς AFA 11,630; Qala-e-Malek ς AFA 9,520), and 

                                                           

8 ñConsidering the impact of displacement on food security, refugees, returnees and IDPs are of concern to WFP, 
regardless of their status or locationò (Memorandum between UNHCR and WFP, January 2011, Kabul).  
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Panjshir (Malalai ς 13,070; Keraman ς 12,820). When asked to specify their main income 
generating activities, the surveyed households confirmed the qualitative information 
gathered through direct observations as well as focus group discussions with community 
leaders: most jobs have to do with the agriculture, livestock, construction, and governmental 
(civil servants) sectors. Of course, there are other sources of income (carpet weaving, 
tailoring, embroidery, transportation, retail trade, etc.) but it is important to keep in mind 
that all the surveyed areas (with the exception of Kabul ς Al Fatah) have a very basic 
economic market: ά²Ŝ ŀǊŜ ƘŀǇǇȅ ǘƻ ƭŜŀǊƴ ƴŜǿ ǘƘƛƴƎǎΣ ƭƛƪŜ ŀŎŎƻǳƴǘƛƴƎΣ 9ƴƎƭƛǎƘΣ ŀƴŘ 
ŎƻƳǇǳǘŜǊΦ .ǳǘ ǿƘŀǘ ǿƛƭƭ ōŜ ǘƘŜ ǊŜŀƭ ƛƳǇŀŎǘ ƻŦ ǘƘŜǎŜ ƴŜǿ ǎƪƛƭƭǎ ŦƻǊ ǳǎ ƘŜǊŜΚ ²Ŝ ŘƻƴΩǘ ƴŜŜŘ ǘƻ 
ǎǇŜŀƪ 9ƴƎƭƛǎƘ ŀƴŘ ǘƘŜǊŜ ƛǎ ƴƻ Ŏƛǘȅ ǇƻǿŜǊ ǘƻ ǇƭǳƎ ŎƻƳǇǳǘŜǊǎέ όaƻƘammad, Local NGO, 
Panjshir).   

 

2. Security Situation 
 
In a deteriorating national security context, the surveyed districts are clearly among the safest areas 
of the country ς which is unanimously confirmed by the different perception surveys we did. When 
askŜŘ ƛŦ ǘƘŜȅ ŦŜƭǘ ǎŀŦŜ ƻƴ ǘƘŜ ǿŀȅ ǘƻ ǎŎƘƻƻƭΣ фсΦл҈ ƻŦ ǘƘŜ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ ŜƴǊƻƭƭŜŘ ƛƴ ά{ƳƛƭƛƴƎ 
/ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ŀƴŘ фуΦт҈ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴ ŀǘǘŜƴŘƛƴƎ ƻǘƘŜǊ ǎŎƘƻƻƭǎ ǎŀƛŘ ǘƘŀǘ ǘƘŜ ǎŜŎǳǊƛǘȅ ǎƛǘǳŀǘƛƻƴ 
ǿŀǎ ŜƛǘƘŜǊ άǊŜŀƭƭȅ ƎƻƻŘέ ƻǊ άƎƻƻŘέΦ Lƴ ǘƘŜǎŜ ǊŜƎŀǊŘǎΣ ŀǎƛŘŜ ŦǊƻm particular cases (maybe related to 
ǿƘŀǘ ŎƘƛƭŘǊŜƴ ŘŜŦƛƴŜ ŀǎ άǎŀŦŜǘȅέ ŀƴŘ άǎŜŎǳǊƛǘȅέύΣ ǘƘŜǊŜ ŘƻŜǎ ƴƻǘ ǎŜŜƳ ǘƻ ōŜ ŀƴȅ ǎŜŎǳǊƛǘȅ ŎƻƴŎŜǊƴ ƛƴ 
the surveyed school.  

 
Table 2: Security on the way to school (per type of school) 

 
 

 

To corroborate this assumption, headmasters, teachers, and households were also asked what they 
thought about the security situation in the direct neighbourhood of the surveyed school: 

¶ The surveyed households (for both Smiling Children and Test schools) confirmed that the 
local security situation was not an issue, as respectively 97.2% and 95.8% said that security 
either was not a problem or was a minor problem; 

¶ CƻƭƭƻǿƛƴƎ ǘƘŜ ǎŀƳŜ ƭƻƎƛŎΣ млл҈ ƻŦ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǘŜŀŎƘŜǊǎ ŀƴŘ фмΦп҈ ƻŦ ǘŜǎǘ 
schoolteachers considered that the security situation was not an issue. 

Do you feel safe on the 
way to school? 

The security 
is really 
good 

The security 
is good 

The security 
is average 

I am 
sometimes 

scared 

It is really 
dangerous 

Total 

Abdullah Ebni Omer 21 4 0 0 0 25 

Abul e Qasem e Ferdawsi 17 7 1 0 0 25 

Alfatah high school 17 5 2 0 1 25 

Hazrat-e-Usman 21 4 0 0 0 25 

Ibtedaia Qalacha 18 7 0 0 0 25 

Khowaja Lakan 14 8 2 1 0 25 

Lese Naswan Keraman 24 1 0 0 0 25 

Lese Naswan Malalai 21 1 0 0 0 22 

Lese Zokor Keraman 19 9 0 0 0 28 

Pashahee 25 0 0 0 0 25 

Qala Malik 22 3 0 0 0 25 

Shaheed Rabani Ateesh 22 2 1 0 0 25 

Total 246 46 6 1 1 300 

Smiling Children Schools 124 (84.4%) 17 (11.6%) 4 (2.8%) 1 (0.6%) 1 (0.6%) 147 

Other Schools 122 (79.7%) 29 (19.0%) 2 (1.3%) 0 0 153 
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Such positive results were confirmed by the discussions and meetings the review team held with 
local elders as well as governmental authorities, and it seems that άtŀƴƧǎƘƛǊ ŀƴŘ Yŀōǳƭ ǇǊƻǾƛƴŎŜǎ ŀǊŜ 
still protected from the insurgency, which does not benefit from any serious support from local 
ǇƻǇǳƭŀǘƛƻƴǎέ ό/ƘƛŜŦ ƻŦ tƻƭƛŎŜΣ Yŀōǳƭ tǊƻǾƛƴŎŜύΦ   

Symmetrically, when asked whether they feel safe at school, almost all the surveyed children from 
ǘƘŜ ǘǿƻ ǘȅǇŜǎ ƻŦ ǎŎƘƻƻƭǎ ǎŀƛŘ ǘƘŀǘ ǘƘŜ ǎŜŎǳǊƛǘȅ ǿŀǎ ŜƛǘƘŜǊ άǊŜŀƭƭȅ ƎƻƻŘέ ƻǊ άƎƻƻŘέ ŀǘ ǘƘŜƛǊ ǎŎƘƻƻl. 
Interestingly, and as shown in the table below, there are no significant differences between boys and 
girls from this point of view. As suggested by many of our interviewees, άƳƻǎǘ ŎƘƛƭŘǊŜƴ ώƛƴ ǘƘŜ 
surveyed schools] are well educated by their parents and respect other kids as members of their 
community ŀƴŘ ǎƻƴǎ ƻǊ ŘŀǳƎƘǘŜǊǎ ƻŦ ǘƘŜƛǊ ŦŀǘƘŜǊΩǎ ŦǊƛŜƴŘǎέ (Headmaster, Qalacha). However, such an 
idyllic picture may be nuanced as focus groups with kids also showed some tensions between kids 
from different ethnicities ς even if the incidents that were related seemed exceptional.  
 

Table 3: Security at school (per gender and type of school) 

Do you feel safe at 
school? Boys Girls 

SC Schools Other Schools 

The security is really good 132 144 132 144 

The security is good 13 8 13 8 

The security is average 1 1 1 1 

I am sometimes scared 0 1 1 0 

It is really dangerous 0 0 0 0 

 

3. /ƘƛƭŘǊŜƴΩǎ 5ŜƳƻƎǊŀǇƘƛŎǎ όƎŜƴŘŜǊ ŀƴŘ ŀƎŜύ 
 

One of the guiding principles ƻŦ ǘƘŜ ά{ŎƘƻƻƭ-in-a-.ƻȄέ ƛƴƛǘƛŀǘƛǾŜ is to promote an educational 
approach based on gender-based equality. As such, gender was a significant criterion to select 
partnering schools ς which is reflected in the respective percentages of girls and boys in the two 
types of schools we surveyed. As shown in the table below, if the average percentage of female 
students in the test group is 45.8%, the six project-schools have a clear majority of female students 
(63.9%): ά¢Ƙƛǎ ƛǎ ŎƭŜŀǊƭȅ ŀ ǎǘǊƻƴƎ ŎƻƳǇƻƴŜƴǘ ƻŦ ƻǳǊ ǎǘǊŀǘŜƎȅ ŀƴŘ ǿŜ ǿƛƭƭ ŎŀǊŜŦǳƭƭȅ ŜǾŀƭǳŀǘŜ ƻǘƘŜǊ 
potential [schools] with the ƻōƧŜŎǘƛǾŜ ǘƻ ǇǊƛƻǊƛǘƛȊŜ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴέ ό[ƻŎŀƭ /ƻƻǊŘƛƴŀǘƻǊΣ {ƳƛƭƛƴƎ 
Children).     
 

Table 4: Sampling per Targeted Province and Districts 

Surveyed children (breakdown per schools and gender) 

Gender Boys Girls Total 

Smiling Children Schools 53 (36.1%) 94 (63.9%) 147 (49.0%) 

Other Schools 83 (54.2%) 70 (45.8%) 153 (51.0%) 

Total 146 (45.3%) 154 (54.7%) 300 

 

As it was difficult, in most cases, to interview the same number of children per class in all the 
surveyed schools, the headmasters agreed to let the review team randomly select 25 children from 
each school ς even if some of them were reluctant to let us interview younger children. As such, if 
the age range could vary a great deal (from 4 to 24 for Test schools and 8 to 23 ŦƻǊ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ 
schools), the average age of the respondents was relatively high (14.5 years on average, with 15.5 
years for female interviewees and 13.6 for male interviewees). More specifically, the age bracket of 
the bulk of the interviewees was comprised between 15 and 18 (53.3%, see table 3). Moreover, as 
shown in the last row of the table 5 below, there is a significant gap between the average ages of 
ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ŀƴŘ ¢Ŝǎǘ ǎŎƘƻƻƭǎΥ мрΦн ȅŜŀǊǎ ŦƻǊ ǘƘŜ ŦƻǊƳŜǊ ŀƴŘ мпΦл ȅŜŀǊǎ ŦƻǊ ǘƘŜ ƭŀǘǘŜǊΦ  
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However three reasons may explain such relatively and surprisingly high means: 1) some of the 
schools we interviewed were exclusively secondary (or high) schools; 2) some of the headmasters 
and headmistresses refused to allow our teams interview younger children (between 4 and 10), and; 
3) in remote and rural areas, many girls who are not married and older than 16 still attend school, 
even if they have already graduated. However, if the survey is therefore less representative of the 
overall spectrum of the children who actually attend school, the answers are also more reliable as 
older children are more likely to provide interviewers with developed and well-informed opinions.   
 

Table 5: Age of the interviewed children (breakdown per gender and type of school) 

Age Boys Girls SC School  Other School 

4 1 0 0 1 

7 1 1 0 2 

8 4 0 3 1 

9 12 2 8 6 

10 12 2 2 12 

11 12 1 3 10 

12 8 11 8 11 

13 13 12 11 14 

14 14 13 11 16 

15 18 33 26 25 

16 18 40 36 22 

17 8 18 18 8 

18 10 22 22 10 

19 4 7 7 4 

20 1 2 2 1 

21 0 1 1 0 

23 0 1 1 0 

24 1 0 0 1 

Total 136 164 147 153 

Means 13.6 years 15.5 years 15.2 years 14.0 years 

 

To corroborate these first assumptions about the age of the children attending school who accepted 
to answer the survey, the table 6 below clearly shows that a large majority (70.3%) reported 
attending grade 7 or above, which is in line with the age brackets and means already observed.  

 

Table 6: Grades (Interviewees) 

Grades Frequency Percentage 

1 2 0.7% 

2 13 4.3% 

3 27 9.0% 

4 28 9.3% 

5 6 2.0% 

6 13 4.3% 

7 28 9.3% 

8 31 10.3% 

9 46 15.3% 

10 56 18.7% 

11 36 12.0% 

12 14 4.7% 

Totals 300 100.0% 
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4. School and child attendance 
 

When asked how many days they were supposed to attend school, both female and male 
interviewees unanimously (298 out of 300) said that they were, on an average week, attending 6 
days of school (with the exception of Friday), which was corroborated by our direct field 
observations as well as the interviews we had with teachers and headmasters.  

If we focus on the average number of children per class, it is interesting to notice a small gap 
ōŜǘǿŜŜƴ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ όофΦл ŎƘƛƭŘǊŜƴ ǇŜǊ Ŏƭŀǎǎύ ŀƴŘ ǘŜǎǘ όосΦл ŎƘƛƭŘǊŜƴ ǇŜǊ Ŏƭŀǎǎύ ǎŎƘƻƻƭǎΦ 
However, these figures cannot be considered as satisfactory, as many teachers said that they worried 
for the coming years: άLŦ ȅou analyse the Afghan demographics, you understand that mechanically, 
there are more and more children in our school. It is a problem in urban and rural areas, as there is no 
money to pay for new classes and additional teachers. To give you an example, in Malalai, a few 
years ago, there were less than 30 students per class and only two shifts a day; in a near future, we 
will probably have more than 50 to 60 students per class with 3 to 4 shifts a day. How can we provide 
anything to our children with such a ǇƻƻǊ ǘŜŀŎƘƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘΚέ (Teacher, Malalai, Panjshir).  

As shown in the table below, the interviews conducted with teachers (6 per school on average) 
confirmed this assumption and there is clearly a rising increase in the number of schoolchildren in 
almost all the surveyed schools (and all ǘƘŜ ǎŎƘƻƻƭǎ ŜƴǊƻƭƭŜŘ ƛƴ ǘƘŜ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ƛƴƛǘƛŀǘƛǾŜύΦ As 
ǎǳŎƘΣ ǘƘŜ ά{ŎƘƻƻƭ-in-a-ōƻȄέ ǿƛƭƭ ƘŀǾŜ ǘƻ ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǘƘƛǎ ǇŀǊŀƳŜǘŜǊ ƛƴ ƛǘǎ Ƴǳƭǘƛ-year strategy.       

 

Table 7: Students per class (per Type of School) 

Schools Students per class 
3-year Dynamics  

(35 teachers) 

Abdullah Ebni Omer 41.7 Strong Increase 

Abul e Qasem e Ferdawsi 39.5 Strong Increase 

Alfatah high school 39.3 Strong Increase 

Hazrat-e-Usman 43.4 Strong Increase 

Ibtedaia Qalacha 30.0 Increase 

Khowaja Lakan 43.3 Strong Increase 

Lese Naswan Keraman 36.7 Strong Increase 

Lese Naswan Malalai 43.0 Strong Increase 

Lese Zokor Keraman 35.8 Stable / Increase 

Pashahee 40.5 Increase 

Qala Malik 30.0 Increase 

Shaheed Rabani Ateesh 35.0 Strong Increase 

Totals 38.2 - 

 

 

Dropout rates ς Based on the interviews we had with schoolchildren from both types of school, 
there seems to be a real issue with school dropouts ς and especially in the schools enrolled in the 
ά{ŎƘƻƻƭ-in-a-ōƻȄέ ǇǊƻƧŜŎǘΦ hŦ ŎƻǳǊǎŜΣ ƛƴ the Afghan context, most of the time, dropout is a 
phenomenon that does not depend on children themselves but more on the economic and social 
context.  

For instance, some families may use child labour as a coping strategy when they have to deal with an 
economic shock and then force their children to permanently leave school; other families may 
consider that girls should not go to school once they get engaged or married; last and least, some 
households have to migrate temporarily or permanently to urban centres when their economic 
situation gets worse. Many factors can thus influence dropout rates and they should not be taken as 
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an indicator of the quality of a school per se, but rather as a reflection of specific social, economic, 
and cultural environments. As such, the best way to decrease dropout rates lies in the ability of 
ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέΣ ƛǘǎ ƛƳǇƭŜƳŜƴǘƛƴƎ bDhǎ ŀƴŘ ǘƘŜƛǊ ǇŀǊǘƴŜǊƛƴƎ ǎŎƘƻƻƭǎ ǘƻ ƳŀƪŜ ŎƻƳƳǳƴƛǘȅ ƭŜŀŘŜǊǎ 
and parents understand the long-term positive socio-economic outcomes of education: άLǘ was not 
easy to take my son out of school but I had to do it. Last year, the drought was terrible in Dara for 
most families and especially mine. So, I had to ask my grandson to leave school and follow me in a 
construction company, next to Mazar-e-Sharif, ǿƘŜǊŜ ǘƘŜǊŜ ǿŜǊŜ ǎƻƳŜ Ƨƻō ƻǇǇƻǊǘǳƴƛǘƛŜǎέ όwŀǎƘƛŘΣ 
Head of Household, Keraman).   

¢ƘŜ ŦƛǊǎǘ ƻŦ ǘƘŜ ǘƘǊŜŜ ǘŀōƭŜǎ ōŜƭƻǿ ŎŀǇǘǳǊŜǎ ŎƘƛƭŘǊŜƴΩǎ ǇŜǊŎŜǇǘƛƻƴΦ !ǎƪŜŘ ƛŦΣ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜƳΣ ǎƻƳŜ 
girls had dropped out from their school during the school year, 31.2% of ǘƘŜ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ 
ǎŎƘƻƻƭ ƛƴǘŜǊǾƛŜǿŜŜǎ ǎŀƛŘ ǘƘŀǘ άƛǘ ƘŀŘ ƻŦǘŜƴ ƘŀǇǇŜƴŜŘέ όмфΦн҈ ƛƴ ƻǘƘŜǊ ǎŎƘƻƻƭǎύΣ ǿƘƛƭŜ нтΦл҈ 
όǊŜǎǇŜŎǘƛǾŜƭȅ ноΦф҈ύ ǎŀƛŘ ǘƘŀǘ άƛǘ ƘŀŘ ǎƻƳŜǘƛƳŜǎ ƘŀǇǇŜƴŜŘέΦ !ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ŦƻŎǳǎ ƎǊƻǳǇǎ ǘƘŀǘ ǿŜǊŜ 
conducted with girls, it seems that cultural factors and religious traditions play a key role here as άƛǘ 
is very often not accepted by our families and by the community to see older girls going to school: 
ǘƘŜȅ ǎƘƻǳƭŘ ŜƛǘƘŜǊ ƘŜƭǇǎ ǘƘŜƛǊ ƳƻǘƘŜǊ ŀƴŘ ŦŀǘƘŜǊ ŀǘ ƘƻƳŜ ƻǊ ƘŀǾŜ ŀ ƘǳǎōŀƴŘέ όwŀǎƘƛŘŀΣ {ŎƘƻƻlgirl, 
Malalai).  

Symmetrically, schoolboy dropout also tends to be a matter of concern for the schools enrolled in 
ǘƘŜ ά{ŎƘƻƻƭ-in-a-.ƻȄέ ƛƴƛǘƛŀǘƛǾŜΥ мнΦс҈ ƻŦ ǘƘŜ ƛƴǘŜǊǾƛŜǿŜŜǎ ǎŀƛŘ ǘƘŀǘ ōƻȅ ŘǊƻǇƻǳǘǎ άƘŀŘ ƻŦǘŜƴ 
ƘŀǇǇŜƴŜŘέ ŘǳǊƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊ όуΦл҈ ŦƻǊ ƻǘƘŜǊ ǎŎƘƻƻƭǎύ ŀƴŘ нрΦн҈ ǘƘŀǘ άƛǘ ƘŀŘ ǎƻƳŜǘƛƳŜǎ 
ƘŀǇǇŜƴŜŘέ όмнΦф҈ύΦ  

Table 8: Dropout rate among Schoolchildren 

Have some children dropped out from school this year? 

Gender Girl Dropouts Boy Dropouts 

Type of School SC School  Other School SC School  Other School 

Yes, it has often happened 31.2% 19.2% 12.6% 8.0% 

Yes, it has happened sometimes  27.0% 23.9% 25.2% 12.9% 

No, it has not happened 19.6% 44.9% 33.0% 70.4% 

I donΩt know 22.2% 11.9% 29.1% 8.8% 

Total 100.0% 100.0% 100.0% 100.0% 

 

The reality of this phenomenon was confirmed by teachers themselves, who were asked to evaluate 
the trends of dropout rate among schoolchildren: when the review asked them if the dropouts 
among boys and girls had increased, decreased, or stayed the same over the past school year, a 
significant proportion of the teachers who answered those questions said that it had increased for 
ōƻǘƘ ƎƛǊƭǎ όс ƻǳǘ ƻŦ рс ǊŜǎǇƻƴŘŜƴǘǎΣ ōǳǘ п ƻǳǘ ƻŦ нр ŦƻǊ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭƎƛǊƭǎύ ŀƴŘ ōƻȅǎ όмн 
ƻǳǘ ƻŦ роΣ ōǳǘ мл ƻǳǘ ƻŦ нп ŦƻǊ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭōƻȅǎύΦ  
 

Table 9: Trends of dropout rates among schoolchildren (per type of school) 

 

Dropouts among girls (trends) 

Trends Increased Decreased Same No Answer Total 

Among Smiling Children Schools  4 12 9 10 35 

Among Other Schools 2 10 19 4 35 

Total  6 22 28 14 70 

Dropouts among boys (trends) 

Trends Increased Decreased Same No Answer Total 

Among Smiling Children Schools  10 2 12 11 35 

Among Other Schools 2 8 19 6 35 

Total  12 10 31 17 70 
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hŦ ŎƻǳǊǎŜΣ ǘƘŜ ƎŀǇ ōŜǘǿŜŜƴ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ and the other surveyed schools is not 
significant at this stage of the project, however it highlights a real phenomenon that should be taken 
into account in the future: external cultural and socio-ŜŎƻƴƻƳƛŎ ŦŀŎǘƻǊǎ Ǉƭŀȅ ŀ ǇƛǾƻǘ ǊƻƭŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ 
dropouts and there is an urgent need to further advocate first within the communities themselves to 
raise awareness of the importance of education in the socio-economic wellbeing of households: 
ά¢ƘŜǊŜ ŀǊŜ Ƴŀƴȅ ōƻȅǎ ŀƴŘ ƎƛǊƭǎ ǿƘƻ Ŏŀƴƴƻǘ ŀǘǘŜƴŘ ǎŎƘƻƻƭ ŀƴȅƳƻǊŜ ōŜŎŀǳǎŜ their families are too 
poor or too ignorant. We need to tell them that education can bring much more on the long-run than 
a few days of work; we need to tell them that their girls and sisters would be happier with a book in 
ǘƘŜƛǊ ƘŀƴŘǎέ ό¢ŜŀŎƘŜǊΣ Rabani Ateesh ς Test School). 
  
 

5. Teaching Staff 
 

Considering the rising increase of schoolchildren ς in all the surveyed schools ς the quality and 
ƴǳƳōŜǊ ƻŦ ǘŜŀŎƘƛƴƎ ǎǘŀŦŦ ƛǎ ƻŦ ŎƻǳǊǎŜ ǘƘŜ ŎƻǊƴŜǊǎǘƻƴŜ ƻŦ ǘƘŜ ά{ŎƘƻƻƭ-in-a-.ƻȄέ ƛƴƛǘƛŀǘƛǾŜΦ IƻǿŜǾŜǊΣ ƛŦ 
this aspect is crucial, it is also the most worrying:  

¶ Salary Issue ς The financial incentive is still relatively poor with an average monthly salary of 
AFA 6,080 (=US$127, ranging between US$63 and US$250) for the twelve surveyed schools ς 
ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ƻŦŦering an average salary of AFA 6,460 (=US$135) while other 
schools pay their teaching staff AFA 5,720 (=US$119). Despite recent revaluations from the 
Ministry of Education, such a modest incentive cannot contribute to attract talented 
University or college students and may also lead some teachers to find part-time activities ς 
ŜǾŜƴ ƛŦ оп ƻŦ ǘƘŜ ор ǊŜǎǇƻƴŘŜƴǘǎ ŦǊƻƳ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ ƘŀŘ ƻŦŦƛŎƛŀƭƭȅ 
no other professional activity. 
 

¶ Lack of Skills ς The educational level of most of the 70 interviewed teachers is therefore not 
always compatible ς at least in theory ς with their teaching responsibilities and mission: as 
ǎƘƻǿƴ ƛƴ ǘƘŜ ǘŀōƭŜ ōŜƭƻǿΣ ƳƻǊŜ ǘƘŀƴ ƘŀƭŦ όртΦн҈ύ ƻŦ ǘƘŜ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭ 
respondents have no University degree and there is also a strong doubt on what many 
ǘŜŀŎƘŜǊǎ Ŏŀƭƭ ά¦ƴƛǾŜǊǎƛǘȅ ŘŜƎǊŜŜǎέ όǎƻƳŜ ƻŦ ǘƘŜƳ ŀǊŜ ƎǊŀŘǳŀǘŜ ŦǊƻƳ ǘƘŜ Yŀōǳƭ ¦ƴƛǾŜǊǎƛǘȅΣ 
some of them failed the National Concourse but considered that they were University 
students, and others identified Universƛǘȅ ŘŜƎǊŜŜ ǿƛǘƘ ŎŜǊǘƛŦƛŎŀǘŜǎ ŦǊƻƳ ¦{!L5 άǘŜŀŎƘŜǊ 
ǘǊŀƛƴƛƴƎέ ǇǊƻƎǊŀƳǎΧύΦ  
 

Table 10Υ ¢ŜŀŎƘŜǊǎΩ 9ŘǳŎŀǘƛƻƴŀƭ .ŀŎƪƎǊƻǳƴŘ όǇŜǊ ǎŎƘƻƻƭǎ ŀƴŘ ǘȅǇŜ ƻŦ ǎŎƘƻƻƭύ 

Achieved Grade Grade 12 Grade 14 University Total 

Abdullah Ebni Omar 5 1 0 6 

Abul e Qasem e Ferdawsi 0 3 3 6 

Al Fatah High School 0 0 6 6 

Hazrat e Usman 2 1 3 6 

Ibdetadala Qalacha 0 4 2 6 

Khowja Lakan 2 1 3 6 

Lese Naswan Keraman 1 5 0 6 

Lese Naswan Malalai  0 5 1 6 

Lese Zokor Keraman 5 0 0 5 

Pashahee 3 2 1 6 

Qala Malik 3 0 2 5 

Shaheed Ustad Rabani 5 1 0 6 

Total 26 23 21 70 

Smiling Children Schools 8 (22.9%) 12 (34.3%) 15 (40.0%) 35 

Other Schools 18 (51.4%) 11 (31.4%) 6 (17.2%) 35 
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Absenteeism among Teachers ς Measuring the actual absenteeism of teachers is not an easy task, as 
it is considered as ŀ ǾŜǊȅ ǎŜƴǎƛǘƛǾŜ ǘƻǇƛŎ ƛƴ ŀ ŎƻǳƴǘǊȅ ǿƘŜǊŜΥ мύ ǘƘŜǊŜ ƛǎ ŀ ƘƛƎƘ ǇǊƻǇƻǊǘƛƻƴ ƻŦ άƎƘƻǎǘέ 
civil servants (including teachers from the Ministry and Departments of Education, who are on the 
governmental payroll but do not actually work for their line institution); 2) the relatively low salaries 
of most civil servants often lead them to take other jobs. Following this logic, the review team 
ǇǊƛƻǊƛǘƛȊŜŘ ŎƘƛƭŘǊŜƴΩǎ ŀƴǎǿŜǊǎ ŀƴŘ ŀǎƪŜŘ ǘƘŜƳ ǘƘŜ ŦǊŜǉǳŜƴŎȅ ƻŦ ŀōǎŜƴǘŜŜƛǎƳ ŀƳƻƴƎ ǘƘŜƛǊ ǘŜŀŎƘŜǊǎΦ 
As shown in the table below, absenteeism seems to be a real issue in the surveyed schools and 
ŜǎǇŜŎƛŀƭƭȅ ƛƴ ǘƘŜ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎΥ ƳƻǊŜ ǘƘŀƴ олΦу҈ ƻŦ ǘƘŜ ǎǳǊǾŜȅŜŘ ŎƘƛƭŘǊŜƴ ǎŀƛŘ ǘƘŀǘ ǘƘŜƛǊ 
teachers were at least absent once a month. The different focus groups conducted with teachers and 
headmasters confirmed the sensitivity of this topic: ά!ōǎŜƴǘŜŜƛǎƳ ƛǎ ŎƭŜŀǊƭȅ ŀ ǇǊƻōƭŜƳ ŦƻǊ ǳǎΦ hƴ ǘƘŜ 
one hand, it is extremely difficult to find skilled and qualified teachers; on the other, we cannot offer 
them enough money or incentives to miǘƛƎŀǘŜ ǘƘŜ Ǌƛǎƪ ƻŦ ŀōǎŜƴǘŜŜƛǎƳέ ό¢ŜŀŎƘŜǊΣ !ƭ CŀǘŀƘΣ YŀōǳƭύΦ  
 

Table 11: Frequency of Absenteeism among Teachers 

Are there many teachers absent (=who do not come to school on a regular basis) at your school? 

Type of School SC School  Other School SC School  Other School 

Often (once a week) 8 7 5.5% 4.6% 

Sometimes (more than once a month) 44 30 30.3% 19.6% 

Almost Never (less than once a month) 38 21 26.2% 13.7% 

Never 55 95 37.9% 62.1% 

Total 145 153 100.0% 100.0% 

 

 

 

Picture 3: Fahima interviewing a teacher in Hazrat-e-Usman 
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6. Facilities (library, science and computer labs) 

 

When asked about the existing facilities of their schools, it is striking to already observe significant 
ŘƛŦŦŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ ǘƘŜ ǎŎƘƻƻƭǎ ǘƘŀǘ ŀǊŜ ŜƴǊƻƭƭŜŘ ƛƴ ǘƘŜ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ initiative and the other 
neighbouring schools. In these regards, it seems that the test schools clearly lag behind the six 
ǎŜƭŜŎǘŜŘ ǎŎƘƻƻƭǎ ƻŦ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ǇǊƻƧŜŎǘΣ ǿƘƛŎƘ ƻŦǘŜƴ ƻŦŦŜǊ ƎƻƻŘ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜǎ ǘƻ ǘƘŜ 
schoolchildren. In these regards, the table below shows that:  

¶ унΦо҈ ƻŦ ǘƘŜ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ ǎŀƛŘ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ŀ ƭƛōǊŀǊȅ ƛƴ ǘƘŜƛǊ ǎŎƘƻƻƭ, 
while only 65.4% of the other children reported benefitting from a library; 

¶ 44.1% of the ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ ǎŀƛŘ ǘƘŀǘ ǘƘere was a computer lab in their 
school, but only 13.7% for other children; 

¶ And 44.2% of the ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ ǎŀƛŘ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ŀ science lab in their 
school, while only 31.4% for other children.  

!ǎ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ ōƻȄέ project has only been launched, such positive results should of course be 
taken with a pinch of salt. They only mean that the NGOs that have worked with the preselected 
schools have already contributed to create or strengthen the capacity and facilities of the surveyed 
scƘƻƻƭǎΦ CǳǊǘƘŜǊƳƻǊŜΣ ƛǘ ƛǎ ƻŦǘŜƴ ŘƛŦŦƛŎǳƭǘ ǘƻ ŀǎǎŜǎǎΥ мύ ǘƘŜ ǊŜŀƭƛǘȅ ǘƘŀǘ ƭƛŜǎ ōŜƘƛƴŘ ǘƘŜ ǿƻǊŘ άƭƛōǊŀǊȅέ ƻǊ 
άŎƻƳǇǳǘŜǊ ƭŀōέ ƛƴ ǾŜǊȅ ŘƛŦŦŜǊŜƴǘ ŎƻƴǘŜȄǘǎ ό!ƭ CŀǘŀƘ ŀƴŘ YŜǊŀƳŀƴΤ нύ ǘƘŜ ŀŎǘǳŀƭ ǳǎŜ ƻŦ ǘƘƻǎŜ ŦŀŎƛƭƛǘƛŜǎ 
by both the teachers and the children. Last, it should of course be noted that there is still a strong 
ƳŀǊƎƛƴ ƻŦ ƛƳǇǊƻǾŜƳŜƴǘ ŀǎ ƳƻǊŜ ǘƘŀƴ ƘŀƭŦ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴ ŜƴǊƻƭƭŜŘ ƛƴ ǘƘŜ ά{ŎƘƻƻƭ ƛƴ ŀ .ƻȄέ ƛƴƛǘƛŀǘƛǾŜ 
do not benefit from computer or science labs.   
 

 

 

 

 
 

 

Table 12: Existing Facilities (per type of school) 

Existing Facilities Smiling Children Schools Other Schools 

Is there a library in your school? 82.3% 65.4% 

Is there a computer lab in your school? 44.1% 13.7% 

Is there a science lab? 44.2% 31.4% 

 

In these regards, the review team tried to better understand the nature of the relationship between 
the surveyed children and the abovementioned facilities by analysing the frequency of their use of 
the library, science lab, and computer lab ς as shown in the table 13 below. 

¶ Among the 121 schoolchildren who said that there was a library in their ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ 
school, 47.1% said that they were used to going at least twice a week at the school library ς 
62.6% for the test schools (99 children); 

¶ Among the 65 schoolchildren who said that there was a scieƴŎŜ ƭŀō ƛƴ ǘƘŜƛǊ ά{ƳƛƭƛƴƎ 
/ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭΣ ппΦс҈ ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ǳǎŜŘ ǘƻ ƎƻƛƴƎ ŀǘ ƭŜŀǎǘ ǘǿƛŎŜ ŀ ǿŜŜƪ ŀǘ ǘƘŜ 
science lab ς 50.0% for the test schools (46 children); 

¶ !ƳƻƴƎ ǘƘŜ пр ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ ǿƘƻ ǎŀƛŘ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ŀ ǎŎƛŜƴŎŜ ƭŀō ƛƴ ǘƘŜƛǊ ά{ƳƛƭƛƴƎ 
ChiƭŘǊŜƴέ ǎŎƘƻƻƭΣ нпΦп҈ ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ǳǎŜŘ ǘƻ ƎƻƛƴƎ ŀǘ ƭŜŀǎǘ ǘǿƛŎŜ ŀ ǿŜŜƪ ŀǘ ǘƘŜ 
science lab ς 4.8% only for the test schools (21 children) ς while 71.1% said they were 
άŀƭƳƻǎǘ ƴŜǾŜǊέ ǳǎƛƴƎ ǘƘƛǎ ǘȅǇŜ ƻŦ ŦŀŎƛƭƛǘƛŜǎΦ  

Of course, these figures need to be analysed carefully as many of the surveyed children attend lower 
grades (where there are no science and computer classes). However, when asked why there were 
such low percentages of children using the facilities of their own school, during additional focus 
group sessions organised after the data analysis, both children and teachers insisted on two 
explanations:   

¶ The poor quality of the existing facilities often undermines the potential benefit that children 
could get from the library or the computer lab;  
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¶ The increasing number of children per school often prevents teachers from developing 
individual pedagogic dialogues with children and increasing their awareness of the actual 
benefits of libraries and laboratories. 

Table 13: Use of the existing facilities (per type of school) 

  SC School  Other School SC School  Other School 

Do you often go to the library? 

Every day 8 3 6.6% 3.0% 

Twice a week 49 59 40.5% 59.6% 

Twice a month 41 24 33.9% 24.2% 

Almost never 23 13 19.0% 13.1% 

Total  121 99 100.0% 100.0% 

Do you often go to the science lab? 

Every day 0 1 0.0% 2.2% 

Twice a week 29 22 44.6% 47.8% 

Twice a month 9 7 13.8% 15.2% 

Almost never 27 16 41.5% 34.8% 

Total  65 46 100.0% 100.0% 

Do you often go to the computer lab? 

Every day 1 1 2.2% 4.8% 

Twice a week 10 0 22.2% 0.0% 

Twice a month 2 0 4.5% 0.0% 

Almost never 32 20 71.1% 95.2% 

Total  45 21 100.0% 100.0% 

 
To deepen the understanding of the attitude of children towards the library of their school, 
schoolchildren who reported going at least twice a month to the library were asked to specify the 
main reason why they would use library services. As shown in table 14 below, it is worth noting that 
a large majority of the 185 respondents said ς with no significant differences between the two types 
of surveyed schools ς ǘƘŀǘ ƛǘ ǿŀǎ ǘƻΥ мύ ǊŜŀŘ όслΦн҈ ŀƴŘ ррΦу҈ύ ŀƴŘΤ нύ άƭŜŀǊƴ ƴŜǿ ǘƘƛƴƎǎέ όосΦт҈ ŀƴŘ 
40.7%). It clearly seems that children do associate libraries with practical (books) and abstract 
(learning) knowledge, which clearly shows their positive aptitude and attitude towards the facility 
itself. However, as highlighted by one of the teachers of Hazrat-e-Usman: ά¢ƘŜǊŜ ƛǎ ƛƴŘŜŜŘ ŀ ǊƛǎƛƴƎ 
demand from our students and they have developed their interest and taste for different kinds of 
books, but we still lacƪ ōŀǎƛŎ ƳŀǘŜǊƛŀƭ ǊŜǎƻǳǊŎŜǎ ǘƻ ƳŀǘŎƘ ǘƘƛǎ ŘŜƳŀƴŘέ ό¢ŜŀŎƘŜǊΣ IŀȊǊŀǘ-e-Usman, 
Paghman).     

Table 14: Reasons to use library services (per type of school) 

Reasons to go to the Library  SC School  Other School SC School  Other School 

To read books 59 48 60.2% 55.8% 

To learn new things 36 35 36.7% 40.7% 

To be with my friends 0 2 0.0% 2.3% 

To do my homework 3 1 3.1% 1.1% 

Total  98 86 100.0% 100.0% 
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7. Hygiene Sessions and Food Assistance 

 

Asked whether they had attended hygiene sessions, a large majority of the children ς in all the 
surveyed schools ς answered positively: 85.7% on average, with no significant difference between 
the two types of surveyed schools.   
 

Table 15: Hygiene Sessions (per type of School) 

 

When analysing ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ όƛƴ ǇǳǊǇƭŜύ and test schools (in white), there are only 
ǘƘǊŜŜ ǎŎƘƻƻƭǎ ǘƘŀǘ ǇǊŜǎŜƴǘ ƭƻǿŜǊ ǊŀǘƛƻǎΥ ǊŜǎǇŜŎǘƛǾŜƭȅ YŜǊŀƳŀƴ όмтκуύ ŀƴŘ aŀƭŀƭŀƛ όмсκрύ ŦƻǊ ά{ƳƛƭƛƴƎ 
/ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ŀƴŘ !ōŘǳƭƭŀƘ 9ōƴƛ hƳŜǊ όмтκуύ ŦƻǊ ǘŜǎǘ ǎŎƘƻƻƭǎΦ IƻǿŜǾŜǊΣ ǎǳŎƘ ǇƻǎƛǘƛǾŜ ǊŜǎǳƭǘǎ 
should be nuanced, as:  

¶ Focus groups showed that many children were unable to actually provide basic examples of 
the newly acquired hygiene skills; 
 

¶ There seems to be significant differences between the quality of the hygiene skills provided 
in central and peripheral communities, as children from Al-Fatah, Malalai, and Khowja Lakan 
seemed more informed in practice that other children who had also received hygiene 
sessions.   

 
Table 16: Hygiene Sessions (per School) 

Have you received any hygiene session at school (hand washing, cleanliness, etc.)? 

Schools Yes No I donΩt know Total 

Abdullah Ebni Omer 17 8 0 25 

Abul e Qasem e Ferdawsi 20 5 0 25 

Al Fatah high school 24 1 0 25 

Hazrat-e-Usman 25 0 0 25 

Ibtedaia Qalacha 25 0 0 25 

Khowaja Lakan 24 1 0 25 

Lese Naswan Keraman 17 8 0 25 

Lese Naswan Malalai 16 5 1 22 

Lese Zokor Keraman 24 3 1 28 

Pashahee 21 4 0 25 

Qala Malik 25 0 0 25 

Shaheed Ustad Rabani Ateesh 21 4 0 25 

Totals 257 39 2 300 

 

Out of the 300 children that were interviewed, less than one-fifth of them said that their school 
offered them food items (for breakfast or lunch) on a regular basis: 19.0% ŦƻǊ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ 
schools and 18.9% for test schools. When asked to specify which types of food items they were 
given, respondents who had answered positively said that wheat, biscuits, and chickpeas were the 
only items provided by their respective schools. In these regards, table 17 below clearly shows that:  

Have you received any hygiene session at school (hand washing, cleanliness, etc.)?  

  Yes No I donΩt know Total 

Smiling Children Schools 86.4% 12.9% 0.7% 100.0% 

Other Schools 85.0% 13.1% 2.0% 100.0% 

Total  85.7% 13.0% 1.3% 100.0% 
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¶ There are only two schools that systematically provide basic food items (Qalacha and 
Keraman), even if there was ƴƻ ǊŜŀƭ ŀƴŀƭȅǎƛǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎ ƛƴ ǘŜǊƳǎ ƻŦ ƴǳǘǊƛǘƛƻƴŀƭ ǉǳŀƭƛǘȅ 
and food quantity; 

¶ Some schools (Alfatah, Malalai, Zokor Keraman) provide food items to certain categories of 
children (first grades) but we found no evidence of a specific food assistance programming 
tailored to the actual needs of the most vulnerable children; 

¶ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ƘŀǾŜ ƴƻ ǎǇŜŎƛŦƛŎ ǇƻƭƛŎȅΣ ŀǘ ǘƘƛǎ ǎǘŀƎŜΣ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ŦƻƻŘ 
assistance and nutrition ς which may represent an interesting area of opportunity in the 
future.  
 

Table 17: Food Assistance (per school) 

Does your school provide lunch? 

Schools Frequency Percentage Total 

Abdullah Ebni Omer 0 0% 25 

Abul e Qasem e Ferdawsi 0 0% 25 

Alfatah high school 1 4.0% 25 

Hazrat-e-Usman 0 0% 25 

Ibtedaia Qalacha 24 96.0% 25 

Khowaja Lakan 0 0% 25 

Lese Naswan Keraman 25 100% 25 

Lese Naswan Malalai 2 9.1% 22 

Lese Zokor Keraman 3 10.7% 28 

Pashahee 0 0% 25 

Qala Malik 0 0% 25 

Shaheed Rabani Ateesh 0 0% 25 

Totals 57 19.0% 300 
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B. Perception Survey 

 
1. Attitude towards school (schoolchildren) 

 
One of the key findings of the baseline evaluation is probably the very positive attitude of all the 
surveyed schoolchildren towards their school and education: άWe all understand that knowledge is 
the key if we want to become wise men. Even if you want to follow the rules of the Quran, you need 
to learn how to read and write. And if you want to have a good job for you family, you also need to 
develop your skills, learn languages, mathematics, as well as many other useful things. There are 
Ƴŀƴȅ ǘƘƛƴƎǎ ȅƻǳ Ŏŀƴ ƭŜŀǊƴ ƻǳǘ ƻŦ ǎŎƘƻƻƭ ōǳǘ ȅƻǳ Ƴǳǎǘ ǎǘŀǊǘ ŀǘ ǎŎƘƻƻƭ ǘƻ ǳǎŜ ǘƘŜƳ ǇǊƻǇŜǊƭȅΗέ 
(Ehsanullah, Schoolboy, Hazrat-e-Usman).  

We found similar examples of such an enthusiastic (and also pragmatic) attitude in all the schools we 
visited, which was also confirmed in the quantitative survey, when schoolchildren were asked if they 
ƭƛƪŜŘ ǘƻ Ǝƻ ǘƻ ǎŎƘƻƻƭΥ мпм ƻŦ ǘƘŜ мпт ǊŜǎǇƻƴŘŜƴǘǎ ŦǊƻƳ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǇǊƻƧŜŎǘ ǎŎƘƻƻƭǎ ǎŀƛŘ ǘƘŀǘ 
ǘƘŜȅ άƭƛƪŜŘ ƛǘ ŀ ƭƻǘέ ŀƴŘ ƴƻƴŜ ƻŦ ǘƘŜƳ ƘŀŘ ŀ ƴŜƎŀǘƛǾŜ ǇŜǊŎŜǇǘƛƻƴ όмпп out of 153 for other schools). 
The figures are of course exceptional but they are not surprising in a country where education has 
always been perceived as an opportunity: ά!ŦǘŜǊ ол ȅŜŀǊǎ ƻŦ ǿŀǊΣ ǿŜ ƪƴƻǿ ǘƘŀǘ ƘŀǾƛƴƎ Ƴŀƴǳŀƭǎ ŀƴŘ 
schoolbags is not a given. You have to fight for it. It is a right but it is also a chance for our children. 
They all know it ς ŀƴŘ ŜǾŜƴ ǘƘŜ ƴŜǿ ƎŜƴŜǊŀǘƛƻƴΣ ǿƘƻ ǿŀǎ ōƻǊƴ ŀŦǘŜǊ нллмέ (Teacher, Khowaja Lakan).   

Following the same perspective, when asked the reasons why they liked to go to school, the 289 
ǊŜǎǇƻƴŘŜƴǘǎ ǿƘƻ ƘŀŘ ŀƴǎǿŜǊŜŘ ǇƻǎƛǘƛǾŜƭȅ όάL ƭƛƪŜ ƛǘ ŀ ƭƻǘέ ƻǊ άL ƭƛƪŜ ƛǘ ǎƻƳŜǿƘŀǘέύ ǳƴŀƴƛƳƻǳǎƭȅ 
ŀƎǊŜŜŘ ǘƻ Ǌŀƴƪ άL ƭƛƪŜ ǘƻ ƭŜŀǊƴ ƴŜǿ ǘƘƛƴƎǎέ ŀǎ ǘƘŜƛǊ ŦƛǊǎǘ ŎƘƻƛŎŜΥ ƛǘ ŎƭŜŀǊƭȅ ŘŜƳƻƴǎǘǊŀǘŜǎ ǘƘŜƛǊ 
willingness to learn and eagerness to acquiǊŜ ƴŜǿ ǎƪƛƭƭǎΦ Lǘ ƛǎ ŜȄǘǊŜƳŜƭȅ ŜƴŎƻǳǊŀƎƛƴƎ ŦƻǊ ǘƘŜ ά{ŎƘƻƻƭ-
in-a-ōƻȄέ ƛƴƛǘƛŀǘƛǾŜΣ ŀǎ ƛǘ ǎƘƻǿǎ ǘƘŀǘ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ ǘŜƴŘ ǘƻ ŦŀǾƻǳǊ ŀƴ active attitude towards school 
ŀƴŘ ƪƴƻǿƭŜŘƎŜ όάL Ǝƻ ǘƘŜǊŜ ǘƻ ƭŜŀǊƴέύ ǊŀǘƘŜǊ ǘƘŀƴ ŀ passive ƻƴŜ όά¢ƘŜ ǘŜŀŎƘŜǊ ƛǎ ƴƛŎŜ ǘƻ ƳŜέΣ άLǘ ƛǎ 
ōŜǘǘŜǊ ǘƘŀƴ ƻǘƘŜǊ ǘƘƛƴƎǎέΣ άLǘ ƛǎ ŎƭƻǎŜ ǘƻ Ƴȅ ƘƻǳǎŜέΣ άL ƎŜǘ ŦƻƻŘέΣ ŜǘŎΦύΦ Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ǎŎƘƻƻƭŎƘƛƭŘǊŜƴ 
seem to have clearly integrated the idea that education was a unique opportunity that could help 
them in their life.  

Another interesting finding of the table below is that most children also relate school with games, 
fun, and friendship: ά²Ŝ Ŏŀƴƴƻǘ ƎŜǘ ōƻǊŜŘ ώŀǘ ǎŎƘƻƻƭϐΦ !ƭƭ ƻǳǊ ŦǊƛŜƴŘǎ ŀǊŜ ƘŜǊŜ ŀƴŘ ƛǘ ƛǎ ƎƻƻŘ ǘƻ ƭŜŀǊƴ 
new things with our friends and play with them. I like my family but I have nƻǘƘƛƴƎ ǘƻ Řƻ ŀǘ ƘƻƳŜΗέ 
(Noor, Schoolgirl, Keraman).    

     

Table 18: Attitude towards school (per type of school) 

Do you like going to school? SC School  Other School 

I like it a lot 141 144 

I like it somewhat 3 1 

Neutral 3 8 

Why do you like school? SC School  Other School 

I like to learn new things 93.9% 94.1% 

The teacher is nice to me 61.2% 54.9% 

I like other children 59.9% 49.0% 

I prefer going to school than staying at home 46.3% 44.4% 

I prefer going to school than working 35.4% 37.3% 

The school is close to my house 34.0% 32.0% 

I get food 1.4% 2.6% 

 

Table 19 below, which details the above table per school, clearly confirms that there is almost no 
exception to the rule and that tying both an educational and a recreational approach is probably the 



Smiling Children ð Monitoring & Evaluation ð Final Document 15.0 2.11  
33  

most promising way to further encourage the existing positive attitude of the schoolchildren who will 
ōŜ ŜȄǇƻǎŜŘ ǘƻ ǘƘŜ ά{ŎƘƻƻƭ-in-a-.ƻȄέ ƛƴƛǘƛŀǘƛǾŜΦ   

 

Table 19: Attitude towards school (per school) 

Why do you like your 
school? 

I like to 
learn new 

things 

The 
teacher is 

nice to 
me 

I like 
other 

children 

It is 
better 
than 

staying at 
home 

It is 
better 
than 

working 

It is close 
to my 
house 

I get food Children 

Abdullah Ebni Omer 96.0% 60.0% 44.0% 72.0% 32.0% 12.0% 0.0% 25 

Abul e Qasem e Ferdawsi 92.0% 56.0% 56.0% 36.0% 28.0% 28.0% 0.0% 25 

Alfatah high school 88.0% 56.0% 68.0% 28.0% 24.0% 44.0% 0.0% 25 

Hazrat-e-Usman 92.0% 56.0% 60.0% 36.0% 44.0% 48.0% 4.0% 25 

Ibtedaia Qalacha 80.0% 60.0% 36.0% 36.0% 44.0% 64.0% 16.0% 25 

Khowja Lakan 92.0% 52.0% 68.0% 36.0% 44.0% 36.0% 0.0% 25 

Lese Naswan Keraman 96.0% 76.0% 56.0% 60.0% 32.0% 24.0% 0.0% 25 

Lese Naswan Malalai 84.0% 64.0% 48.0% 52.0% 24.0% 28.0% 4.0% 22 

Lese Zokor Keraman 98.0% 52.0% 24.0% 56.0% 56.0% 12.0% 0.0% 28 

Pashahee 100.0% 44.0% 60.0% 40.0% 36.0% 28.0% 0.0% 25 

Qala Malik 100.0% 64.0% 80.0% 32.0% 32.0% 52.0% 0.0% 25 

Shaheed Rabani Ateesh 100.0% 56.0% 52.0% 60.0% 40.0% 20.0% 0.0% 25 

Total 94.0% 58.0% 54.3% 45.3% 36.3% 33.0% 2.0% 300 

 

 

2. Attitude towards education (schoolchildren) 
 

As the surveyed ǎŎƘƻƻƭŎƘƛƭŘǊŜƴΣ ŦǊƻƳ ōƻǘƘ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ŀƴŘ ǘŜǎǘ ǎŎƘƻƻƭǎΣ ƘŀŘ a very positive 
bias in favour of their respective schools, it was not surprising to see that they were also inclined to 
keep studying in the future. There are, in this regard, interesting differences between the different 
subcategories of interviewees: 

¶ A large majority of boys from both types of schools (72.6% and 71.4%) said that they 
absolutely want to study more in the future; 

¶ DƛǊƭǎ ŦǊƻƳ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ǘŜƴŘ ǘƻ ōŜ ǘƘŜ Ƴƻǎǘ Ŝƴthusiastic, with 82.1% of positive 
ŀƴǎǿŜǊǎ όŀƴŘ фнΦо҈ ƛŦ ǿŜ ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǘƘŜ ǊŜǎǇƻƴŘŜƴǘǎ ǿƘƻ ƻƴƭȅ ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ άǿƻǳƭŘ 
ƭƛƪŜ ǘƻ ǎǘǳŘȅ ƳƻǊŜέύΤ   

¶ Girls from other schools are ς relatively ς ƳƻǊŜ ǊŜƭǳŎǘŀƴǘ ƻǊ ƘŜǎƛǘŀƴǘΣ ŀƴŘ άƻƴƭȅέ стΦф҈ ƻŦ 
them said that ǘƘŜȅ άǿƻǳƭŘ ŀōǎƻƭǳǘŜƭȅ ǿŀƴǘ ǘƻέ ƪŜŜǇ ǎǘǳŘȅƛƴƎΦ  

These figures highlight the quality of the work already conducted by local and international NGOs  
(especially in Al Fatah, Khowja Lakan, Malalai, and Hazrat-e-Usman), which have contributed to 
progressively ǊŀƛǎŜ ƎƛǊƭǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ Ƙƻǿ ŜŘǳŎŀǘƛƻƴ Ŏŀƴ ƘŜƭǇ ǘƘŜƳ ƛƴ ǘƘŜƛǊ ǇŜǊǎƻƴŀƭ ŀƴŘ ǎƻŎƛŀƭ ƭƛŦŜΥ 
ά¢Ƙŀƴƪǎ ǘƻ ǘƘŜ ŜŘǳŎŀǘƛƻƴ we give them, many girls now understand that they have much more 
options than they thought. It is our way to fight against stereotypesέ ό¢ŜŀŎƘer, Malalai, Panjshir). 
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Table 20: Attitude towards education (per gender and type of school) 

Do you want to study more in 
the future, after you graduate? 

Girls Boys 

Smiling Children Other Schools Smiling Children Other Schools 

Yes, I absolutely want to 82.1% 67.9% 72.6% 71.4% 

Yes, I would like it 10.2% 3.6% 7.1% 5.7% 

I do not care 6.5% 6.0% 16.7% 15.7% 

No, I do not want to 1.2% 1.2% 3.6% 1.4% 

No, I absolutely do not want to 0.0% 4.8% 0.0% 5.7% 

Total 100.0% 83.3% 100.0% 100.0% 

 

3. Great (and contradictory) expectations of schoolgirls 
 

Thus, access to university and higher education is clearly a priority for most schoolgirls (and 
ŜǎǇŜŎƛŀƭƭȅ ŦƻǊ ǎŎƘƻƻƭƎƛǊƭǎ ŦǊƻƳ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎύΥ ǿƘŜƴ ŀǎƪŜŘ ǳǇ ǘƻ ǿƘƛŎƘ ƎǊŀŘŜ ǘƘŜȅ ǿƻǳƭŘ 
like to study, 19.0% oŦ ǘƘŜ ǎŎƘƻƻƭƎƛǊƭǎ ŦǊƻƳ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎ ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ ǿƻǳƭŘ ƭƛƪŜ ǘƻ 
graduate from University, whereas only 5.7% of the girls from other schools, 5.6% of the boys from 
ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭǎΣ ŀƴŘ пΦф҈ ƻŦ ǘƘŜ ōƻȅǎ ŦǊƻƳ ƻǘƘŜǊ ǎŎƘƻƻƭǎΣ ƎŀǾŜ ǘƘŜ same answer.     

 

¢ŀōƭŜ нмΥ /ƘƛƭŘǊŜƴΩǎ 9ȄǇŜŎǘŀǘƛƻƴǎ όǇŜǊ ƎŜƴŘŜǊ ŀƴŘ ǘȅǇŜ ƻŦ ǎŎƘƻƻƭύ 

 Girls Boys 

UP TO WHICH GRADE Smiling Children  Other Schools Smiling Children  Other Schools 

Grade 6 0.0% 0.0% 0.0% 4.9% 

Grade 12 35.7% 44.3% 9.4% 13.4% 

Grade 14 8.3% 12.9% 0.0% 6.1% 

Grade 16 36.9% 37.1% 89.1% 70.7% 

Grade 18 19.0% 5.7% 1.6% 4.9% 

Total  100.0% 100.0% 100.0% 100.0% 

 

Likewise, when asked if they would like to find a paid job in the future, a significant majority (88.1% 
ŦƻǊ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ŀƴŘ ррΦт% for other schools) of the surveyed schoolgirls answered positively. 
TƘŜ ŦƻŎǳǎ ƎǊƻǳǇǎ ǿŜ ƻǊƎŀƴƛǎŜŘ ǿƛǘƘ ǎŎƘƻƻƭƎƛǊƭǎ ǎƘƻǿŜŘ ǘƘŀǘ ƎƛǊƭǎΩ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ǎǘǳŘȅ ŀƴŘ ǿƻǊƪ ƘŀŘ 
generally been developed at school and, very often, thanks to more innovative educational and 
recreational programs (especially in Al Fatah, Malalai, and Khowja Lakan).  

However, such great professional and academic ambitions Ƴŀȅ ōŜ ƛƴ ŎƻƴǘǊŀŘƛŎǘƛƻƴ ǘƻ ƎƛǊƭǎΩ ǇŜǊǎƻƴŀƭ 
expectations: ƛŦ ууΦм҈ ƻŦ ǘƘŜ ǎǳǊǾŜȅŜŘ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭƎƛǊƭǎ ǿŀƴǘ to find a job, almost the 
same percentage (83.3%) want to have children in the future. In most of the surveyed areas (and 
especially in the rural districts of Paghman, Dara, and Anaba), being a mother would necessarily 
involve sacrificing their professional objectives: άLƴ ƻǳǊ ŎƻƳƳǳƴƛǘȅΣ Ƴƻǎǘ ŦŀƳƛƭƛŜǎ Ŏŀƴƴƻǘ ŀŎŎŜǇǘ ǘƘŀǘ 
their daughter or step-daughter keeps studying or working once she gets married and has children. It 
Ƴŀȅ ōŜ ŀƴ ƻōǎǘŀŎƭŜ ǘƻ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƎƛǊƭǎΩ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ōǳǘ ǘƘŜ ǘǊŀŘƛǘƛƻƴǎ ŀƴŘ Ǌules of our 
ŎƻƳƳǳƴƛǘȅ ŀǊŜ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ ǘƘŀƴ ƛƴŘƛǾƛŘǳŀƭ ƻōƧŜŎǘƛǾŜǎέ όFarid, Head of Household, Dara).  

CƛƴŀƭƭȅΣ ǎǳŎƘ ŀƴ ƻōǾƛƻǳǎ ŎƻƴǘǊŀŘƛŎǘƛƻƴ ōŜǘǿŜŜƴ ƎƛǊƭǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ their social reality 
has to be carefully taken into account ōȅ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέΣ ŀǎ ǘhe actual long-term impact of an 
ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ όƭƛƪŜ ά{ŎƘƻƻƭ-in-a-.ƻȄέύ ŀƭǎƻ ŘŜǇŜƴŘǎ ƻƴ ƛǘǎ ŎŀǇŀŎƛǘȅ ǘƻ ŀƭƭƻǿ ōŜƴŜŦƛŎƛŀǊƛŜǎ ǘƻ 
achieve their personal and professional goals.      
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Table 22: GirlǎΩ personal and professional expectations (per type of school) 

²ƻǳƭŘ ȅƻǳ ƭƛƪŜΧ Χto find a paid job in the future? Χǘƻ ƘŀǾŜ ŎƘƛƭŘǊŜƴ ƛƴ ǘƘŜ ŦǳǘǳǊŜΚ 

Type of School  Smiling Children Other Schools Smiling Children Other Schools 

Yes, I would absolutely like it 79.8% 47.1% 75.0% 50.0% 

Yes, I would like it 8.3% 8.6% 8.3% 10.0% 

I do not care 9.5% 18.6% 8.3% 17.1% 

No, I do not want to 2.4% 20.0% 7.1% 15.7% 

No, I absolutely do not want to 0.0% 5.7% 1.2% 7.1% 

Total 100.0% 100.0% 100.0% 100.0% 

 

 

4. Attitude towards education (parents-communities) 
 

 

To assess the attitude of local communities towards education, households were asked to specify 
ǿƘŀǘ ǘƘŜȅ ǘƘƻǳƎƘǘ ŀōƻǳǘ ōƻȅǎΩ ŀƴŘ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴΦ The first finding is that education is extremely 
well accepted among local communities: people do measure and appreciate the role played by 
schools in their community, and they are generally extremely thankful to the national and 
international NGOs that help improve the educational system and programs (especially in Panjshir 
and Paghman, where a lot of respondents mentioned the positive impact of local and international 
NGOs).  

However, iŦ ŀƭƳƻǎǘ ŀƭƭ ǘƘŜ ǎǳǊǾŜȅŜŘ ƘŜŀŘǎ ƻŦ ƘƻǳǎŜƘƻƭŘǎ ŀƎǊŜŜŘ ǘƻ ŎƻƴǎƛŘŜǊ ƛǘ ŀǎ άƛƳǇƻǊǘŀƴǘέ ƻǊ 
άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέ όмлл҈ ŦƻǊ ōƻȅǎ ŀƴŘ фтΦо҈ ŦƻǊ ƎƛǊƭǎ ŀǘǘŜƴŘƛƴƎ ǘƘŜ ǎƛȄ ǇǊƻƧŜŎǘ ǎŎƘƻƻƭǎύΣ ƛǘ is worth 
noting that there is a significant difference in the attitude towards girls and boys here: 74.0% of the 
ǎǳǊǾŜȅŜŘ ƘƻǳǎŜƘƻƭŘǎ όулΦс҈ ƻǾŜǊŀƭƭύ ǎŀƛŘ ǘƘŀǘ ōƻȅǎΩ ŜŘǳŎŀǘƛƻƴ ǿŀǎ άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέΣ ǿƘƛƭŜ ΨƻƴƭȅΩ 
рлΦт҈ όрлΦл҈ ƻǾŜǊŀƭƭύ ǎŀƛŘ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴ ǿŀǎ άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέΦ ¢ƘŜ ŜȄǇƭŀƴŀǘƛƻƴ is twofold:  

¶ Culturally, in most rural and remote areas (and especially in Panjshir), most women have to 
stay at home when they get married, which strongly reduces the role played by education, as 
άƛǘ ƛǎ ƴƻǘ ǿŜƭƭ ŦƻǊ ŀ ǿƻƳŀƴ ǘƻ ƘŀǾŜ ŀ ǊŜƎǳƭŀǊ Ƨƻō ƻǳǘǎƛŘŜ ƻŦ ƘŜǊ ƘƻǳǎŜέ όCŀǘƛƳŀΣ {ŎƘƻƻƭƎƛǊƭ, 17 
year old).  

¶ Economically, people tend to think that girls do not need to study, as they are not naturally 
household breadwinners, and άǿƘŜƴ ǿƻƳŜƴ ƘŀǾŜ ǘƻ ǿƻǊƪΣ ǘƘŜȅ ƎŜƴŜǊŀƭƭȅ ǿƻǊƪ ŀǎ daily 
labourer or carpet weaver ς Ƨƻōǎ ǘƘŀǘ Řƻ ƴƻǘ ǊŜǉǳƛǊŜ ŀ ƭƻǘ ƻŦ ǎƪƛƭƭǎ ƻǊ ŜŘǳŎŀǘƛƻƴέ ό!ǎǎŀŘǳƭŀƘΣ 
Head of Household, Paghman).   

 

Table 23: Parental Perception (per school and type of school) 

²Ƙŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ ŀōƻǳǘ ōƻȅǎΩ ŜŘǳŎŀǘƛƻƴΚ 

Type of School / Perception Useless Secondary Important Very important Total 

Smiling Children Schools 0.0% 0.0% 26.0% 74.0% 73 

Other Schools 0.0% 0.0% 12.7% 87.3% 71 

Mean 0.0% 0.0% 18.8% 80.6% 144 

What do you think about ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴΚ 

Type of School / Perception Useless Secondary Important Very important Total 

Smiling Children Schools 1.4% 1.4% 46.6% 50.7% 73 

Other Schools 8.4% 5.6% 36.6% 49.3% 71 

Mean 4.9% 3.5% 41.6% 50.0% 144 
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These first assumptions are clearly confirmed by the analysis of parental academic expectations: 
when asked to determine the grade or class they would like their children to reach, parents make an 
ƻōǾƛƻǳǎ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ōƻȅǎ ŀƴŘ ƎƛǊƭǎΥ ƛŦ фрΦф҈ ƻŦ ǘƘŜƳ όƛƴ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭ 
neighbourhoods) expect their sons to go to University, only 37.0% expect the same thing for their 
daughters.   
 

 
Table 24: Parental Expectations (per type of School) 

 

Up to which class/grade do you want your child/children to study? 

Grade Up to class 6 Grade 12 High School University Total 

Parental Expectations / Boys 

Smiling Children Schools 0,0% 0,0% 4,1% 95,9% 73 

Other Schools 0,0% 0,0% 5,6% 94,4% 71 

Mean 0,0% 0,0% 4,9% 95,1% 144 

Parental Expectations / Girls 

Smiling Children Schools 0,0% 16,4% 46,6% 37,0% 73 

Other Schools 1,4% 37,5% 34,7% 26,4% 72 

Mean 0,7% 26,9% 40,7% 31,7% 145 

 
 

Finally, and more drastically, when asked if they wished the girls from their community to be literate, 
ƛŦ фуΦс҈ όтм ƻǳǘ ƻŦ тн ǊŜǎǇƻƴŘŜƴǘǎύ ŀƴǎǿŜǊŜŘ ǇƻǎƛǘƛǾŜƭȅ ƛƴ ά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέ ǎŎƘƻƻƭ 
neighbourhoods, only 88.4% (61 out of 69 respondents) said the same thing in other 
neighbourhoods. Therefore, it is clearly a priority to carefully take into account the socio-cultural 
environment (especially in Panjshir province) and develop awareness campaigns with local 
community members to avoid cultural backlashes when initiating innovative educational programs.  
 

 
5. Attitude towards schools (parents-communities) 

 
 

To assess the attitude of families and communities towards local schools, households were asked to 
specify what they thought about the school(s) their children were attending. Our baseline survey 
ǎƘƻǿŜŘ ǘƘŀǘ ƛŦ рп ǊŜǎǇƻƴŘŜƴǘǎ ŎƻƴǎƛŘŜǊŜŘ ǘƘŀǘ ǘƘŜ ƭƻŎŀƭ όά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέύ ǎŎƘƻƻƭ ǿŀǎ ŜƛǘƘŜǊ ƎƻƻŘ 
or very good, a significant proportion was still sceptical and found that local όά{ƳƛƭƛƴƎ /ƘƛƭŘǊŜƴέύ 
schools were either average (10) or poor / very poor (9). Of course, such a basic assessment is only 
ƛƴŘƛŎŀǘƛǾŜ ŀƴŘ ǎǘǊƻƴƎƭȅ ŘŜǇŜƴŘǎ ƻƴ ǿƘŀǘ ǇŜƻǇƭŜ ŎƻƴǎƛŘŜǊ ŀǎ άƎƻƻŘέ ƻǊ άǇƻƻǊέΤ ƘƻǿŜǾŜǊΣ ƛǘ ƛǎ ǳǎŜŦǳƭ 
to open a more in-depth discussion on the strengths and weaknesses of local schools.    

 

Table 25: School Assessment (per type of School) 

What is your opinion on the school where your children are having class? 

Type of School Very poor Poor Average Good Very Good Total 

Smiling Children Schools 8 1 10 23 31 73 

Other Schools 0 0 11 32 28 71 

Mean 8 1 21 55 59 144 

 

More specifically, if administrative, cultural, and security issues are not ranked among the most 
serious issues, distance to school (19.2% of respondents saying that it is a small, average, big or very 
big problem), low quality of teaching (31.5%), and schooling expenditure (41.1%) were often 
mentioned:  
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¶ άIƻǿ Ŏŀƴ Ƴȅ ŎƘƛƭŘǊŜƴ ƭƛǎǘŜƴ ǘƻ ǘƘŜƛǊ ǘŜŀŎƘŜǊǎ ƛŦ ǘƘŜȅ ƘŀǾŜ ǘƻ ǿŀƭƪ ƳƻǊŜ ǘƘŀƴ ƻƴŜ ƘƻǳǊ ǘƻ Ǝƻ 
ǎŎƘƻƻƭΚέ όLōǊŀƘƛƳΣ IŜŀŘ ƻŦ IƻǳǎŜƘƻƭd, Paghman).  

¶ ά²Ŝ ƘŀǾŜ ŀ ǎŎƘƻƻƭ ŀƴŘ ǿŜ ŀǊŜ ǘƘŀƴƪŦǳƭ ǘƻ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ŦƻǊ ǘƘƛǎΦ IƻǿŜǾŜǊΣ ǘƘŜ ǘŜŀŎƘŜǊǎ ŀǊŜ 
barely able to read and write in their own language, so how could they teach anything to our 
ŎƘƛƭŘǊŜƴέ ό{ƘŀŦƛƪǳƭƭŀƘΣ IŜŀŘ ƻŦ IƻǳǎŜƘƻƭŘΣ YŜǊŀƳŀƴύΦ  

¶ ά¢Ƙe financial barrier is often a strong obstacle for many families here, even if public schools 
are affordable. But Afghanistan is not a rich country, this province, this district, and this 
ŎƻƳƳǳƴƛǘȅ ƴŜƛǘƘŜǊέ ό¢ŜŀŎƘŜǊΣ {ƘŀŜŜŘ wŀōŀƴƛ !ǘŜŜǎƘ ς Test School).  

 

Table 26: School Assessment (per type of School) 

 
 

Picture 4: Focus Group with community leaders in Dara 

How would you evaluate the 
following topics? 

Type of 
School 

No 
problem 

at all 

Small 
problem 

Average 
Problem 

Big 
problem 

Very Big 
Problem 

  

Problem with registration / 
enrolment 

SC 98,6% 0,0% 1,4% 0,0% 0,0% 100,0% 

Other 100,0% 0,0% 0,0% 0,0% 0,0% 100,0% 

Difference of cultures and traditions 
SC 98,6% 0,0% 1,4% 0,0% 0,0% 100,0% 

Other 97,2% 1,4% 1,4% 0,0% 0,0% 100,0% 

Language Barrier 
SC 97,3% 1,4% 1,4% 0,0% 0,0% 100,0% 

Other 97,2% 1,4% 1,4% 0,0% 0,0% 100,0% 

Insecurity / Risk of violence (at 
school) 

SC 94,5% 1,4% 1,4% 2,7% 0,0% 100,0% 

Other 94,4% 1,4% 2,8% 1,4% 0,0% 100,0% 

Children harassed at school / 
discrimination 

SC 90,4% 4,1% 2,7% 2,7% 0,0% 100,0% 

Other 97,2% 1,4% 1,4% 0,0% 0,0% 100,0% 

Children have to work for the family 
SC 89,0% 1,4% 4,1% 1,4% 4,1% 100,0% 

Other 84,5% 5,6% 0,0% 1,4% 8,5% 100,0% 

Distance to school 
SC 80,8% 4,1% 4,1% 5,5% 5,5% 100,0% 

Other 77,5% 8,5% 7,0% 2,8% 4,2% 100,0% 

Low quality of teaching 
SC 68,5% 9,6% 6,8% 6,8% 8,2% 100,0% 

Other 81,7% 9,9% 5,6% 0,0% 2,8% 100,0% 

Schooling expenditure 
SC 58,9% 11,0% 11,0% 6,8% 12,3% 100,0% 

Other 53,5% 12,7% 12,7% 9,9% 11,3% 100,0% 
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3. Smiling Children S chool Profiles  

 

 

A profile of ALFATAH HIGH SCHOOL 

 

9th PD, KABUL 

 

1. Background, location and community involvement 
 

Alfatah High School is a formal school registered with the Ministry of Education and located in the 9th 
district of Kabul city. The school includes grades at the high school level, namely grades 10, 11 and 
12, as well as primary and secondary grades. Four schools are available within a 2km radius: Firdosi 
IƛƎƘ {ŎƘƻƻƭΣ .ƛōƛ aŀƘǊƻ .ƻȅΩǎ IƛƎƘ {ŎƘƻƻƭΣ IŀƧƛ vŀŘŜǊ ŀƴŘ !ōŘǳƭ IŀŘƛ 5ŀŀǿƛ IƛƎƘ {ŎƘƻƻƭΦ 

 

The overall ethnic composition of the student body is predominantly Tajik (80%), then Pashtun 
(20%), with no records of minorities or disfavoured communities. The area is an urban area of Kabul 
Ŏƛǘȅ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭ ōŜƴŜŦƛǘǎ ŦǊƻƳ ŀ ǇŀǊŜƴǘǎΩ ŀǎǎƻŎƛŀǘƛƻƴ ǿƛǘƘ ƳŜŜǘƛƴƎǎ ƘŜƭŘ ŜǾŜǊȅ ¢hursday over the 
past 6 months. There are no barriers for children to attend the school, as they are located in the 
urban area. 

 

The school maintains a positive relationship with ulemas (religious councils) and shuras (community 
councils) within the area, as their objective is to improve the level of education of the school. The 
security situation is reported to be very good, with no specific threats. The social context is positive 
as well, with no specific tensions between local communities. Finally, the economic context of this 
community is very good as all of the families are government employees. 

 

2. Teaching and Administrative Staff 
 

.ŜƛƴƎ ŀƴ ŀƭƭ ƎƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭ όǿƛǘƘ ōƻȅǎ ǳǇ ǘƻ ƎǊŀŘŜ п ƻƴƭȅύΣ !ƭŦŀǘŀƘ ǎǘǳŘŜƴǘǎ ŀǊŜ ǘŀǳƎƘǘ ōȅ ŀƴ 
exclusively female core teaching staff. The school counts a total of 165 female teaching staff that 
represent different degrees of qualification: 4 hold a certificate (in other words, 2% of the teaching 
staff), 94 (or 57% of the teaching staff) have a university degree, and 65 (or 40%) a university diploma 
ǿƘƛƭŜ н όƻǊ м҈ύ ƘƻƭŘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜΦ  

 

.ŀǎŜŘ ƻƴ ŘƛǎŎǳǎǎƛƻƴǎ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ƘŜŀŘ ƳŀƴŀƎŜƳŜƴǘΣ ǘƘŜǊŜ ǿŜǊŜ ƴƻ ǇǊƻōƭŜƳǎ ƻŦ ŀōǎŜƴǘŜŜƛǎƳ 
recorded among the teachers; nor problems of teachers dropping out of their position and duties.  

 

The school counts, in addition, 9 administrative staff of which 2 are female. Administrative staff 
members include finance, admin personnel, as well as guards (chowkidors), cooks and cleaners. 
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3. Curriculum, Class Composition and Schedule 
 

At Alfatah High School, the main subjects taught are the ones from the official government 
curriculum; however, the headmaster highlighted classes of trigonometry, mathematics and 
geometry as key subjects taught at the school. Each subject is scheduled for 45 minutes per day. Each 
day is comprised of two shifts: one in the morning and on in the afternoon. On average, each class 
counts a total of 40 students, with students ranging from 6 years to 18 years of age, across a range of 
primary, secondary and high school grades, up to grade 12. 

 

Alfatah High School  

Student Breakdown Per Grade 

Grade Boys Girls 

1 263 200 

2 270 228 

3 163 251 

4 193 182 

5 0 258 

6 0 316 

7 0 324 

8 0 286 

9 0 351 

10 0 424 

11 0 393 

12 0 383 

 

The headmaster interviewed for the research did not indicate any problems of absenteeism among 
pupils as they, reportedly, maintain an advisory role with the 3,000 parents of the students. 
!ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ƘŜŀŘƳŀǎǘŜǊΣ άǘƘŜǊŜ ŀǊŜ ƴƻ ŘǊƻǇƻǳǘǎ ŀƳƻƴƎ ǇǳǇƛƭǎ ōŜŎŀǳǎŜ ǘƘŜ ǇŜƻǇƭŜ ƛƴ ǘƘƛǎ 
community are intellectually open-ƳƛƴŘŜŘέΦ hŦŦƛŎƛŀƭƭȅΣ ǘƘŜ ŘǊƻǇƻǳǘ ǊŀǘŜ ƛǎ ǊŜǇƻǊǘŜŘ ŀǎ ōŜƛƴƎ 
inexistent (0%). The results recorded for Alfatah students at the National Concourse were on average 
άƎƻƻŘέΣ ŀǎ ǊŜǇƻǊǘŜŘ ōȅ ǘƘŜ ƘŜŀŘƳŀǎǘŜǊΦ  

 

4. Finances 
 

The school is directly funded by the Government of Afghanistan and possesses a bookkeeping 
system. Female teaching staff receives an average monthly salary of 9,000 Afghanis each, paid for by 
the government with financial support from an international NGO. Children have a textbook and 
notebook given to them, with the notebooks distributed by UNICEF. 
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5. Infrastructure  
 

¢ƘŜǊŜ ŀǊŜ ммн ŎƭŀǎǎǊƻƻƳǎ ƛƴ ǘƘŜ !ƭŦŀǘŀƘ {ŎƘƻƻƭΣ ŜŀŎƘ ŎƻƴǘŀƛƴƛƴƎ ŀ ǳǎŀōƭŜ ōƭŀŎƪōƻŀǊŘΦ ¢ƘŜ ǎŎƘƻƻƭΩǎ 
building being made of solid brick and concrete, till and concrete floors, proper roof and walls 
surround the school. The main source of power within the school is public electricity; the school 
benefits from a private tap for drinking purposes and of improved latrines as the main toilet facility. 

 

The main infrastructural problemΣ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ƘŜŀŘƳŀǎǘŜǊΣ ƛǎ ǘƘŜ ƭŀŎƪ ƻŦ ŀ ǎǇƻǊǘǎ 
ground for students. There is an existing volleyball net of good quality, and a basketball ring, but no 
sports equipment. 

There is also a library with 4,500 books.  

 

6. Main problems 
 

The main problems of the school, rated as being major problems, are: 

¶ The high number of students,  

¶ The lack of skills among the teaching staff, 

¶ The lack, old and worn-out teaching and study equipment, 

¶ Insufficient teaching methods, 

¶ Insufficient salary for teaching staff, 

¶ Insufficient number of classrooms and of teachers. 
 

Another problem, rated as important albeit not major is the insufficient salary of the teaching staff, a 
problem identified as the cause of the lack of qualified teachers in the recruitment process. 

 

To deepen our understanding of the insufficient number of qualified staff, our researchers asked the 
headmaster to identify specific subject matters that suffered from an insufficient number of 
teachers. The answer provided points to a gap identified across the board ς horizontally ς for all 
subjects taught at the school. The gap is therefore not subject-specific but widespread among the 
following subjects: literacy, mathematics, science and physics, religious studies, English, computer/IT, 
arts, physical education, technical skills, health and hygiene. 

 

The local skills needed, on the local labour market, are predominantly English and computer skills.  

 

7. Hygiene Assessment 
 

The school possesses 45 latrines for girls, 7 for boys and 5 for teachers. The latrine floors were visibly 
clean; free from any visible puddles of urine and the latrine pit were fit and sufficiently clean to be 
used by children. There were no cover slabs on the latrines, but each latrine possessed a roof, doors 
and a vent pipe, stably put in place. There were no fly screens. Water was available for hand 
washing; however, there were no soaps to allow children to properly wash themselves after having 
used the latrines.  
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8. ¢ŜŀŎƘŜǊǎΩ CŜŜŘōŀŎƪ 
 

Although purely qualitative, the opinion of teachers was used as a way to verify the opinion reported 
by the headmaster. All 6 teachers interviewed for the purpose of this study rated the level of 
ǎŀƴƛǘŀǘƛƻƴΣ ŜƭŜŎǘǊƛŎƛǘȅΣ ǿƛƴŘƻǿǎ ϧ ƭƛƎƘǘΣ ǿŀǘŜǊ ǎǳǇǇƭȅΣ ǇƭŀȅƎǊƻǳƴŘΣ ƘȅƎƛŜƴŜ ŀƴŘ ǎŜŎǳǊƛǘȅ ŀǎ ōŜƛƴƎ ΨǾŜǊȅ 
ƎƻƻŘΩΦ Teachers tried to give an absolutely positive image of the school, not reporting any problems 
nor giving a less than perfect rating to the various indicators. Nonetheless, one of the teachers 
highlighted the insufficient number of teaching staff as a major problem facing the school.  

 

9. Conclusion and Recommendations 
 

The overall ratings and self-assessment of the school by randomly selected teachers, in an 
anonymous reporting session, were all extremely positive. These ratings stood as the highest ratings 
of any of the 6 Smiling Children schools reviewed in this evaluation. Beyond the fact that teachers 
wanted to provide a positive assessment of their school, the situation of Alfatah was undoubtedly 
very positive, as reported by the research team. The privileged urban location, varied sources of 
funding and support, availability of a large number of classrooms and greater infrastructure, as well 
as electricity and drinkable water, all come together to create an environment conducive to 
ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴΦ ¢ƘŜ ǳǊōŀƴ ƭƻŎŀǘƛƻƴ ƛƴ ǘƘŜ ŎŀǇƛǘŀƭ Ŏƛǘȅ ƛǎ ǇǊƻōŀōƭȅ ŀƭǎƻ ŀ ΨǇǳƭƭΩ ŦŀŎǘƻǊ ŀǎ ǘƘŜ ǎŎƘƻƻƭ 
attracts a more qualified set of teaching staff, compared to other schools in the program. In addition, 
a main asset playing in favour of a higher qualified technical staff is the fact that the average salary at 
Alfatah is reportedly higher than in rural locations. This may be simply a way to take into account the 
higher living costs in the urban centre vs. a more rural location. Last but not least, the homogeneity 
within the socio-demographic groups and the overall security and economic conditions in the urban 
communities represented at the school are also a significant factors that work towards building an 
hospitable, calm and safe context for girls, and boys, to attend Alfatah.  

 

Picture 5: Al Fatah, before the literacy class 
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! ǇǊƻŦƛƭŜ ƻŦ Y9w!a!b DLw[{Ω ILDI {/Ihh[ 

 

Dara, PANJSHIR 

 

1. Background, location and community involvement 
 

YŜǊŀƳŀƴ DƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭ ƛǎ ŀ ŦƻǊƳŀƭ ǎŎƘƻƻƭ ǊŜƎƛǎǘŜǊŜŘ ǿƛǘƘ ǘƘŜ aƛƴƛǎǘǊȅ ƻŦ 9ŘǳŎŀǘƛƻƴ ŀƴŘ located in 
the village of Keraman, Dara District, Panjshir province. The school includes grades at the high school 
level, namely grade 10, 11 and 12, as well as primary and secondary grades. Four schools are 
ŀǾŀƛƭŀōƭŜ ǿƛǘƘƛƴ ŀ нƪƳ ǊŀŘƛǳǎΥ ¢ƘŜ ōƻȅǎΩ YŜǊŀƳŀn school, the primary school of Ashkaniss, the 
primary school of Mohammad Nassim Shahed and the Qahar high school. 

 

The overall ethnic composition of the student body is reflective of the provincial ethnic distribution: 
all the students attending Keraman GƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭ ŀǊŜ ŜǘƘƴƛŎŀƭƭȅ ¢ŀƧƛƪ όмлл҈ύΦ ¢ƘŜ ŀǊŜŀ ƛǎ ŀ ǊǳǊŀƭ 
area of Panjshir district, with no presence of disfavoured communities or minorities. The pupils are 
all from the same village, and the student body benefits from a strong sense of social cohesion, with 
no specific social tensions to report. UNHABITAT was reported as active in the community at the time 
of the interview in late October 2011. 

 

There are currently no parental association set up at the school; and there are still barriers for girls to 
register at the school as not all of the girls in the community receive the permission, from their 
ǇŀǊŜƴǘǎΣ ǘƻ ŀǘǘŜƴŘ ǎŎƘƻƻƭΦ DŜƴŘŜǊ ŘƛǎŎǊƛƳƛƴŀǘƛƻƴ ƛǎ ŀ ǇŜǊǎƛǎǘŜƴǘ ŎƘŀƭƭŜƴƎŜ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭΩǎ 
headmaster in this rural village of Panjshir. 

 

The school maintains a positive relationship with ulemas (religious councils) and shuras (community 
councils) within the area but reports that these do not have any role to play at the school, nor in 
decisions pertaining to the school. The security situation is reported to be very good, with no specific 
threats. The social context is positive as well, with no specific tensions between local communities. 
Finally, the economic context of this community is rated as being very good. 

 

2. Teaching and Administrative Staff 
 

The student body at Keraman High School is taught by 5 male and 8 female teaching staff, hence a 
ǇǊŜŘƻƳƛƴŀƴǘƭȅ ŦŜƳŀƭŜ ǘŜŀŎƘƛƴƎ ŎƻǊŜ ǎǘŀŦŦ ǘƻ ǊŜŦƭŜŎǘ ǘƘŜ ŀƭƭ ƎƛǊƭǎΩ ŎƻƳǇƻǎƛǘƛƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΦ ¢ƘŜ 
teaching staff is fairly homogeneous in terms of its qualifications: 2 hold a certificate, while the 
remaining 11 teachers all have a high school degree. The headmaster at the school was forthcoming 
regarding problems faced with the teaching staff as he reported having frequent problems of 
absenteeism among the teachers, mainly due to family and personal problems taking priority over 
their professional duties. However, there were no dropouts recorded among the teaching staff. 

 

The school does not count any administrative staff ς when asked to report staff members in the 
various admin positions, whether finance, admin, guards, cooks or cleaners, the headmaster did not 
report any of these positions as being filled. 
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3. Curriculum, Class Composition and Schedule 
 

At Keraman High School, the subjects taught are the ones from the official government curriculum; 
however, the headmaster highlighted the Holy Quran/religious studies as well as art classes as key 
subjects taught at the school. Each subject lasts 40 minutes per day, for an average of 5-6 hours of 
classes a day. Each day is divided into two shifts of 3 hours: one in the morning and one in the 
afternoon. On average, each class counts a total of 40 students, with students ranging from 7 to 18 
years of age, across a range of primary, secondary and high school grades, up to grade 11. 

 

YŜǊŀƳŀƴ DƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭ  

Student Breakdown Per Grade 

Grade Boys Girls 

1 2 14 

2 0 20 

3 0 22 

4 0 18 

5 0 20 

6 0 13 

7 0 30 

8 0 57 

9 0 14 

10 0 57 

11 0 70 

12 0 0 

 

The headmaster interviewed for the research mentioned absenteeism among the student body as 
ƻŎŎǳǊǊƛƴƎΣ ŀƭōŜƛǘ ŘŜǎŎǊƛōƛƴƎ ƛǘ ŀǎ ƘŀǾƛƴƎ Ψŀ ƭƛǘǘƭŜ ŀōǎŜƴǘŜŜƛǎƳ ŀƳƻƴƎ ǇǳǇƛƭǎΩΣ Ƴŀƛƴƭȅ ŘǳŜ ǘƻ ŦŀƳƛƭȅ 
problems, as in the case of the teaching staff. Cases of dropouts have been reported in the past, 
albeit a rare occurrence with 2% of dropouts at the school. The main case of these dropouts reported 
is official wedding, with girls being married off and hence not being able to attend school any longer. 
¢ƘŜ ǎǘǳŘŜƴǘǎ ƻŦ YŜǊŀƳŀƴ DƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭ ƘŀǾŜ ǎƻ ŦŀǊ ƴƻǘ ǇŀǊǘƛŎƛǇŀǘŜŘ ƛƴ ǘƘŜ bŀǘƛƻƴŀƭ Concourse.  

 

4. Finances 
 

The school is directly funded by the Government of Afghanistan and possesses a bookkeeping 
system. Male teaching staff and female teaching staff receive an average of 7000 Afghanis per 
month, paid for by the government with no financial support or funding from any NGO. Children 
have a textbook and notebook provided to them. 
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5. Infrastructure  
 

Before even raising the issue of infrastructure, the main challenges raised by the headmaster during 
the interview were the lack of drinking water and the lack of electricity, on the one hand, and the 
lack of proper furniture, chairs and tables, a proper building or classrooms, for the school. 

 

¢ƘŜǊŜ ŀǊŜ с ŎƭŀǎǎǊƻƻƳǎ ƛƴ ǘƘŜ YŜǊŀƳŀƴ DƛǊƭǎΩ IƛƎƘ {ŎƘƻƻƭΣ ŜŀŎƘ ŎƻƴǘŀƛƴƛƴƎ ŀ ōƭŀŎƪōƻŀǊŘΣ ōǳǘ ƻŦ ǇƻƻǊ 
qualƛǘȅΦ ¢ƘŜ ǎŎƘƻƻƭΩǎ ōǳƛƭŘƛƴƎ ƛǎ ƳŀŘŜ ǳǇ ƻŦ ǎƻƭƛŘ ōǊƛŎƪ ŀƴŘ ŎƻƴŎǊŜǘŜΣ ŎƻƴŎǊŜǘŜ ŦƭƻƻǊǎΣ ŀ ǇǊƻǇŜǊ ǊƻƻŦ 
but without any walls surrounding the school.  

 

The main source of power within the school is gas, as there is no public electricity available for the 
school. The school staff and pupils use traditional covered latrines, and their source of drinking water 
is a nearby river or pond. They do not possess any private or drinkable water source, as verified by 
the research team. 

  

When prompted to speak about the schƻƻƭΩǎ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜΣ ǘƘŜ ƘŜŀŘƳŀǎǘŜǊ ŦǳǊǘƘŜǊ ǊŜǇƻǊǘŜŘ ƴƻǘ 
possessing any sports equipment, facility or sport grounds at the school. As such, the children 
attending Keraman High School do not carry out any sports activities. 

 

On a final infrastructure note, there is to date no library at the school. 

 

The headmaster reported being satisfied with the cleanliness and security of the school, as well as, to 
a lesser extent, being satisfied with the sanitation level at the school. However, he gave a poor rating 
to the quality and conditions of the classroom, water supply and classroom equipment; and a very 
poor rating for the electricity, windows & lighting and playground. 

 

6. Main problems 
 

The main problems of the school, rated as being major problems, are: 

¶ The high ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎ όάǘƻƻ Ƴŀƴȅ ǎǘǳŘŜƴǘǎέύΣ  

¶ LƴŀŘŀǇǘŜŘ ǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ όάǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ŀǊŜ ƴƻǘ ƎƻƻŘέύΣ 

¶ Insufficient salary for teaching staff. 
 

Other problems, rated as important problems are: 

¶ The lack of skills of teachers, 

¶ Out-dated equipment, 

¶ Lack of equipment, 

¶ Insufficient number of classrooms, 

¶ Insufficient number of teaching staff. 
  

To deepen our understanding of the insufficient number of qualified staff, our researchers asked the 
headmaster to identify specific subject matters that suffered from an insufficient number of 
teachers. The answer provided points to a gap identified across the board ς horizontally ς for all 
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subjects taught at the school. The gap is therefore not subject-specific but widespread among the 
following subjects: literacy, mathematics, science and physics, religious studies, computer/IT, arts, 
physical education, technical skills, health and hygiene. Furthermore, English was singled out as the 
main topic that did not have any skilled teacher ς pointing out to a significant gap ƛƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 
curriculum due to the lack of qualified teachers. This is specifically relevant and pertinent given the 
fact that the headmaster singled out English and computer as the two main skills needed on the local 
labour market.  

 

7. Hygiene Assessment 
 

The school possesses 8 latrines in total: 6 for girls and 2 for teachers. The latrine floors were visibly 
clean; free from any visible puddles of urine and the latrine pit were fit and sufficiently clean to be 
used by children. Each latrine possesses a roof, doors and a fly net. However, the evaluation team 
noted the lack of any venting pipe system, the lack of cover slabs, and the lack of a proper hand 
washing area or equipment. There was no water available for washing hands, nor any soap.  

 

8. ¢ŜŀŎƘŜǊǎΩ Ceedback 
 

Although purely qualitative, the opinion of teachers was used as a way to verify the opinion reported 
by the headmaster. 6 teachers were interviewed, recording their answers on an evaluation sheet, 
anonymously. Their responses shed light on the main problems and challenges at the Keraman 
School. 

 

The major problems reported by the teaching staff surveyed were, in decreasing order of 
importance: 

¶ The insufficient number of classrooms, 

¶ The insufficient salary given to teachers,  

¶ The insufficient number of teachers, 

¶ The lack of skills among the teaching staff, 

¶ The lack of equipment, 

¶ The worn out and old equipment used for teaching, 

¶ The insufficiently proper teaching methods. 
 

Confirming reports given by the headmaster, against a set of indicators provided by the research 
team, teachers responded very similarly, providing a rather grim picture of their school. Apart from 
security, which was rated unanimously as being very good in the area and community, other 
indicators received a less than average rating. 

 

Among the poorest indicators were the lack of access to electricity and a playground for children ς 
these indicators were seen as the most significant gaps. Similarly, classroom equipment was rated 
overall as being of poor quality, alongside the classrooms infrastructure and water supply which 
received mixed reviews, from good to very poor, with most answers being located in the negative 
end of the spectrum. Sanitation is seen as being moderately good (neither good nor bad) at the 
school, while teachers provided a mixed assessment of the quality of windows, light, and cleanliness, 
with the majority defining them as either moderate or poor. 
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9. Conclusion and Recommendations 
 

There are clear areas for improvement at the Keraman High School. First, the data collected provides 
an opportunity to set up community-based initiatives to improve the environment and chances for 
ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴΦ CƻǊ ŜȄŀƳǇƭŜΣ ǎǳŎƘ ŀŎǘƛǾƛǘƛŜǎ ŎƻǳƭŘ ƛƴŎƭǳŘŜ Ǿƛǎƛǘǎ ŀǘ ǘƘŜ ƳƻǎǉǳŜΣ ǘƻ ƭƻŎŀƭ ŎƻǳƴŎƛƭǎ ŀƴŘ 
ǿƛǘƘƛƴ ǇŜƻǇƭŜΩǎ ƘƻƳŜǎ ǘƻ ǊŀƛǎŜ ŀǿŀǊŜƴŜǎǎ ŀƳƻƴƎ ƘƻǳǎŜƘƻƭŘǎ ƻŦ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ƎƛǊƭǎΩ ŜŘǳŎŀǘƛƻƴΣ 
and the importance of not allowing for family problems to intervene with a regular attendance at 
ǎŎƘƻƻƭΦ hƴŜ ƻŦ ǘƘŜ Ƴƻǎǘ ǎŜƴǎƛǘƛǾŜ ǘƻǇƛŎǎ ǘƻ ŀŘŘǊŜǎǎ ƛǎ ǘƘŜ ƛǎǎǳŜ ƻŦ ƎƛǊƭǎΩ ƳŀǊǊƛŀƎŜΣ ŜŀǊƭȅ ƳŀǊǊƛŀƎŜ and 
the cultural obstacles of early marriage on education. One of the findings of the assessment at 
Keraman was the fact that family problems seemed to be a barrier to the regular attendance of both 
teachers and students alike.  

 

There are also opportunities for improvement of the physical infrastructure of the school starting 
with the access to water as the main focus of any future intervention. Another priority area ς an easy 
and cost-effective intervention ς is the rehabilitation of the school to provide it with protective walls 
ǎǳǊǊƻǳƴŘƛƴƎ ǘƘŜ Ƴŀƛƴ ōǳƛƭŘƛƴƎΦ DƛǾŜƴ ǘƘŜ ŦŀŎǘ ǘƘŀǘ YŜǊŀƳŀƴ ƛǎ ŦƛǊǎǘ ŀƴŘ ŦƻǊŜƳƻǎǘ ŀ ƎƛǊƭǎΩ ǎŎƘƻƻƭΣ ŀ ƪŜȅ 
requirement to obtain the approbation of the community and the acceptance of families would be to 
provide a more guarded, and discreet environment for the girls attending the school as well as the 
female teaching staff: walls would play a key protective role.  

 

The quality of the equipment and the level of skills of the staff are two other areas for intervention. 
Some of the key elements missing in the education provided to these children are English and 
computer skills, both highlighted as being key assets sought after on the local labour market. Given 
that none of the students at the High School participate in the National Concourse, it is safe to say 
that their professional integration in to the local labour market at the end of their high school degree 
should be the main focus of organizations providing assistance to this school, with an eye on 
vocational skills. 
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A profile of HAZRAT OSMAN ELEMENTARY SCHOOL 

 

Paghman, KABUL 

 

1. Background, location and community involvement 
 

In the morning, Hazrat Osman Elementary School is an all boy formal school registered with the 
Ministry of Education and located in the sub-urban village of Dara Zarger, in the Paghman District of 
Kabul province. But on the afternoon, this is a girl school with different school director, 
administrative staff and teachers. It means that there are two schools sharing the same building. The 
name of the girl school is actually "Naswan Paghman High school" but is commonly called Hazrat 
Osman school too. 

 

In the afternoon, there are approximately 1000 girl students including 155 from grade 10 to 12. The 
school includes grades at the secondary school level, namely grade 7, 8 and 9, as well as primary 
grades. Two other schools are available within a 2km radius, namely the elementary schools of 
Pashai and Altaqwa. 

 

The majority of the students attending Hazrat Osman Elementary School are ethnically Tajik (85%), 
with the remaining 15% being Pashtun. There are no reports of disfavoured communities or 
minorities at the school.  

 

There is an existing parental association set up at the school that has met in the past 6 months to 
ŘƛǎŎǳǎǎ ƛǎǎǳŜǎ ǇŜǊǘŀƛƴƛƴƎ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜŘǳcation. The main barrier to the education of boys at 
the school is purely economic. 

 

The school maintains a positive relationship with ulemas (religious councils) and shuras (community 
councils) and their main role is to encourage students to attend school, given that absenteeism has 
been noted as a problem at Hazrat Osman. The security situation is reported to be good, with no 
specific threats. The social context is positive as well, with no specific tensions between local 
community members. 

 

Most importantly, the economic situation of households in the area is a major source of concern with 
ƴŜƎŀǘƛǾŜ ƛƳǇŀŎǘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴΦ aƻǎǘ ƘŜŀŘǎ ƻŦ ƘƻǳǎŜƘƻƭŘǎ ŀǊŜ ƳŀǎƻƴǎΣ ǘŜŀŎƘŜǊǎ ƻǊ ŦŜǿ ƛƴ 
the private sector; but they are all from moderate economic backgrounds. Child labour has been 
highlighted as a pattern in various subgroups in the community, with a negative impact on the age, 
body and health of the children, not only on their education. Given this grim economic assessment, 
the headmaster highlighted the main problems in the area as being joblessness and the need for 
technical and vocational workshops. 
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2. Teaching and Administrative Staff 
 

In the morning, the student body at Hazrat Osman Elementary School is taught by a teaching staff of 
22 teachers, all of who are male teachers exclusively. In the afternoon, there are 32 female teachers 
and 7 admin staff. 

 

The teaching staff is fairly homogeneous in terms of its qualifications: 70% hold a certificate degree, 
while 30% have obtained a university level degree. 

 

The headmaster at the school was forthcoming regarding problems faced with the teaching staff as 
he reported having had two teachers dropping out of the school this past year. Apart from that, 
there is also a little problem of absenteeism among teachers at the school due to daily family 
problems that, at times, intervene with their professional duties.  

 

The school counts a total of 15 administrative staff (morning and afternoon) in various positions, 
from finance, admin, to guards (chowkidors), cooks and cleaners. 

 

3. Curriculum, Class Composition and Schedule 
 

At Hazrat Osman Elementary School, the subjects taught are the ones from the official government 
curriculum; however, the headmaster highlighted the Holy Quran/religious studies, social sciences 
and economics as key subjects to be taught at the school. Each subject lasts 40 minutes per day, for 
an average of 3.5 hours of classes a day, with a single shift per day. 

 

On average, each class counts a total of 40 students, with students ranging from 7 to 18 years of age, 
across a range of primary, secondary grades, with the highest grade taught at the Hazrat Osman 
Elementary School being the 9th grade (for boys) or 12th (for girls). 

 

Hazrat Osman Elementary School 

Student Breakdown Per Grade 

Grade Boys Girls (approximate, based 

on a phone conversation) 

1 98 105 

2 76 80 

3 76 80 

4 61 70 

5 71 100 

6 48 80 

7 123 110 
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8 77 80 

9 77 80 

10 0 72 

11 0 53 

12 0 30 

 

The headmaster interviewed for the research mentioned absenteeism as being a clear trend within 
the student body, mainly due to economic factors as children attending the school reportedly also 
have to work. There are rare cases of dropouts (2%), as people understand the importance and value 
of education; however, economic obstacles force households to rely on child labour to make ends 
meet. Last, it should be noted that the students of Hazrat Osman Elementary School have so far not 
participated in the National Concourse.  

 

4. Finances 
 

The school is directly funded by the Government of Afghanistan and possesses a bookkeeping 
system. Male teaching staff receive a monthly average of 7000 Afghanis, paid for by the government 
with no financial support or funding from any NGO. The headmaster highlighted the fact that the 
building of the school, meaning the overall physical infrastructure, was paid for by British funds, 
without specifying the exact source (whether government or NGO). However, no other NGO funds 
were noted. 

 

5. Infrastructure  
 

In the opinion of the headmaster, the main challenges that the school is confronted to stems from its 
ƭƻŎŀǘƛƻƴ ƛƴ ǘƘŜ ǾƛƭƭŀƎŜΦ ¢ƘŜ ǎŎƘƻƻƭǎΩ ǇǊƻōƭŜƳǎ ŀǊŜ ǘƘŜ Ƴŀƛƴ ǇǊƻōƭŜƳǎ ŀŦŦŜŎǘƛƴƎ ǊǳǊŀƭ ŎƻƳƳǳƴƛǘƛŜǎ ƛƴ 
Afghanistan: notably the lack of latrine and drinking water. 

 

There are 18 classrooms in total at the Hazrat Osman Elementary School, each containing a 
blackboard, but of poor quality. Each student has a textbook and a notebook. ¢ƘŜ ǎŎƘƻƻƭΩǎ ōǳƛƭŘƛƴƎ ƛǎ 
made up of mud and bricks, concrete floors, a proper roof and walls surrounding the school. The 
main source of power within the school is gas, as there is no public electricity available in the school. 
The school staff and pupils use traditional covered latrines, and their source of drinking water is a 
private well.  

  

Regarding sports facilities and equipment, the headmaster mentioned having a volleyball net and a 
football goal. However, the school does not possess any actual balls for either of these sports, nor 
does the football goal have a net. These are key requirements for them to be able to teach these 
sports to the pupils. Last, the school has a library containing 600 books. 

 

The headmaster reported being satisfied with the cleanliness and security of the school, as well as, to 
a lesser extent, being satisfied with the classroom equipment and playground. However, he gave a 
moderate rating to sanitation and to the physical state of the classrooms; a poor rating to the 
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windows, lights and water supply; and finally, a very poor rating for the electricity, given the lack of 
any electricity in the school and in the community. 

 

6. Main problems 
 

The main problems of the school, rated as being major problems, are: 

¶ The lack of skills of teachers,  

¶ The insufficient amount of equipment, 

¶ Insufficient salary for teaching staff. 
 

Other problems, rated as important problems are: 

¶ The high number ƻŦ ǎǘǳŘŜƴǘǎ όάǘƻƻ Ƴŀƴȅ ǎǘǳŘŜƴǘǎέύΣ  

¶ Out-dated equipment, 

¶ Insufficient number of classrooms, 

¶ Insufficient number of teaching staff. 
 

However, the headmaster considered that teaching methods were not a problem ς the curriculum 
provided to them providing the guidelines they needed in terms of teaching methods. 

  

To deepen our understanding of the insufficient number of qualified staff, our researchers asked the 
headmaster to identify specific subject matters that suffered from an insufficient number of 
teachers. The answer provided points to a gap identified across the board ς horizontally ς for all 
subjects taught at the school. The gap is therefore not subject-specific but widespread among the 
following subjects: literacy, mathematics, religious studies, arts, physical education, technical skills, 
health and hygiene. Furthermore, science and physics as well as computer/IT were two subjects 
singled out as the main topics that did not benefit from the presence of any skilled teacher ς pointing 
out to a significŀƴǘ ƎŀǇ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŎǳǊǊƛŎǳƭǳƳ ŘǳŜ ǘƻ ǘƘŜ ƭŀŎƪ ƻŦ ǉǳŀƭƛŦƛŜŘ ǘŜŀŎƘŜǊǎΦ ¢ƘŜ ƭŀŎƪ ƻŦ ŀ 
laboratory for teaching science and physics was seen as a major gap in the equipment of the school, 
negatively impacting any chance of the students properly learning this subject. 

 

7. Hygiene Assessment 
 

The school possesses 10 latrines in total: 8 for boys and 2 for teachers. The latrine floors were visibly 
soiled with traces of visible puddles of urine. Furthermore, the research team noted that the latrines 
were not sufficiently clean for children to be able to use them (i.e. latrines being full).  In addition, 
the lack of cover slabs was a hygiene concern noted on the evaluation sheet. The latrines had a roof, 
a stable vent pipe, doors in place, water as well as soap for hand washing. This was noted as a 
positive surprise given the lack of soaps in most of the schools visited in the various districts by the 
research team. 

 

8. ¢ŜŀŎƘŜǊǎΩ CŜŜŘōŀŎƪ 
 

Although purely qualitative, the opinion of teachers was used as a way to verify the opinion reported 
by the headmaster. 6 teachers were interviewed, recording their answers on an evaluation sheet, 
anonymously. Their responses shed light on the main problems and challenges at the Hazrat Osman 
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Elementary School. The major problems reported by the teaching staff surveyed were, in decreasing 
order of importance: 

¶ The insufficient salary given to teachers,  

¶ The fact that there are too many students, more than the school can properly handle, 

¶ The insufficient number of classrooms, 

¶ The lack of equipment, 

¶ Lack of skills amongst the teaching staff, 

¶ The worn out, old and outdated equipment used for teaching. 
 

However, the teachers rated two indicators positively: first, they declared that the number of 
teachers was not a problem (although they did complain that there were too many children at the 
school); and they reported that teaching methods were satisfactory in their opinion.  

 

Apart from security, which was rated unanimously as being very good in the area and community, 
and sanitation deemed to be good, other indicators received an average or less than average rating. 
Among the average or moderate indicators were they physical quality of classrooms, the overall 
cleanliness of the school, the windows and light. Classroom equipment provided a more varied 
assessment ς some teachers rated such as equipment as moderate, while others categorized it as 
poor. The lowest rated indicated were water supply and the quality or existence of a playground ς all 
seen as being of poor quality. 

 

9. Conclusion and Recommendations 
 

Hazrat Osman Elementary School provides an interesting case of a sub-urban community school: the 
assessment given by the headmaster and teachers point to a mid-way between the conditions of an 
urban school (such as, for example, the Alfatah school) and that of a rural school (e.g. the Keraman 
High School). 

 

The picture provided here is mixed. On the one hand, security is good and there are no cultural 
ōŀǊǊƛŜǊǎ ǘƻ ōƻȅǎΩ ŜŘǳŎŀǘƛƻƴ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅΦ hƴ ǘƘŜ ƻǘƘŜǊΣ ǘƘŜ ǎŎƘƻƻƭ ŘƻŜǎ ƴƻǘ ǇƻǎǎŜǎǎ ǎǳŦŦƛcient 
equipment to ensure proper classes: for example, the lack of a laboratory for science and physics is 
seen a major gap in the ability of the teaching staff to implement the required curriculum. 
Furthermore, although not seen as a major problem by the teaching staff, the cleanliness of the 
school was a concern raised by the research team. The conditions in which the latrines were found 
showed a lack of proper care and maintenance of these facilities: a potential source of illnesses and 
disease spreading amongst the boys attending the school. 

 

Children at Hazrat Osman Elementary School are reportedly involved in income generating activities: 
child labour interferes at times with their school attendance, and is the main cause of absenteeism 
noted by the headmaster. The modest economic background of the community, the low-paid jobs of 
the heads of households, and the overall unfavourable economic context, all contribute to the fact 
that children are sent to work. Child labour does not prevent them from going to school, as their 
ǇŀǊŜƴǘǎ ǊŜŎƻƎƴƛȊŜ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ŀƴŘ ŎŜƴǘǊŀƭƛǘȅ ƻŦ ŜŘǳŎŀǘƛƻƴ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŦǳǘǳǊŜ 
development, however such income generating activities remain a reality that has to be taken into 
account when working in a school like Hazrat Osman. As such, incentives could be provided (such as 
the provision of food and non-cash assistance) to children in order to improve their chances of 
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spending more time at school, and less time in activities that may distract them from their education. 
In addition, the fact that child labour has visibly had a negative impact on the boys in terms of their 
ǇƘȅǎƛŎŀƭ ŀǇǇŜŀǊŀƴŎŜ ǎƘƻǿǎ ǘƘŀǘ ǘƘƛǎ ƛǎ ƴƻǘ Ƨǳǎǘ ŀ ΨƭƛƎƘǘΩ ŦƻǊƳ ƻŦ ǿƻǊƪΣ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ƛǘ Ŏŀƴ ŀƭǊŜŀŘȅ ōŜ 
visible and estimated. An intervention could then possibly target both the children (through non-cash 
assistance at school) as well as their parents, with workshops and training programs designed to 
increase their income generating potential. 
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A profile of QALAE MALEK HIGH SCHOOL 

 

Paghman, KABUL 

 

1. Background, location and community involvement 
 

Qalae Malek High School is a mixed (both boy and girl) formal school registered with the Ministry of 
Education and located in a rural area, specifically in the village of Qalae Malik, in Paghman District of 
Kabul province. The school includes grades at the primary, secondary and high school grades, up to 
grade 11 (inclusive). There are two other schools within a 2km radius: a female high school called 
Ibrahim Kheil and an elementary school by the name of Rabani Atesh.  

 

The majority of the students attending Qalae Malek high school are ethnically Tajik (80%) with a 
sizable group of Pashtun pupils (20%). There are no reports of disfavoured communities or minorities 
attending the school; and there are no reported tensions between pupils from the community. 

 

There is no existing or active NGO in the area. There is an existing parental association at the school, 
which meets every month. The main barriers to entry in the school system are economic, for boys 
and for girls.  

 

The school maintains a positive relationship with ulemas (religious councils) and shuras (community 
councils) and their main role is to encourage parents and their children, as well as current students, 
to go to school The security situation is reported to be very good, with no specific threats from the 
Taliban. The social context is very good, with no specific tensions between local community 
members. 

 

Similarly to other case studies, the economic context is very bad in this area. The headmaster 
expressed the need for vocational skills, technical skills and computer to help students fare better 
ǘƘŀƴ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ƎŜƴŜǊŀǘƛƻƴΦ tŀǊǘ ƻŦ ǘƘŜ ǊŜŀǎƻƴ ƛǎ ǘƻ ōƻƻǎǘ ǘƘŜ ŜŎƻƴƻƳƛŎ ŀŎǘƛǾƛǘȅ ǘƻǿŀǊŘǎ ƳƻǊŜ 
qualified jobs for higher salaries; the other part of the reason is to boost for higher qualification jobs 
that will help to diminish the incidence and occurrence of child labour since it has a visibly negative 
impact on the health of returnees. 

 

2. Teaching and Administrative Staff 
 

The student body at Qalae Malek High School is taught by a teaching staff of 27 teachers, of which 12 
are male teachers and 15 are female. In addition to an almost equal gender distribution, additional 
homogeneity can be seen in the education profile of the teaching core staff level: almost two thirds 
(74%) possess a professional certificate to teach, while only one third hold a university diploma or 
degree. This is therefore predominantly a professionally trained staff, similar to the profile of 
neighbouring schools such as Rabbani Atesh elementary school. 

 

The headmaster at the school was satisfied with the commitment of teachers to the school, only 
citing cases of absenteeism when female staff got married or pregnant. They would not at those 
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times take official holidays, therefore complicating thŜ ǎŎƘƻƻƭΩǎ ǇƭŀƴƴƛƴƎ ŀƴŘ Ŏƭŀǎǎ ǎŎƘŜŘǳƭŜǎΣ ōǳǘ ǘƘŜ 
school informally coped with these absences. On a positive note, there were no noted cases of 
dropouts among the teachers. 

 

The school counts in addition 5 administrative staff in finance/admin and security, with 1 of these 
admin staff being female. 

 

3. Curriculum, Class Composition and Schedule 
 

At Qalae Malek High School, subjects taught are the ones from the official government curriculum; 
however, the headmaster highlighted classes in Pashto and Darsi being taught as well given the 
importance of both languages in this ethnically-mixed community of Paghman.  

 

Each subject lasts 35 minutes per day, for an average of 6 hours of classes a day, spilt into two shifts 
of classes per day. 

 

On average, each class counts a total of 42 students, with students ranging from 6 to 18 years of age, 
across a range of primary, secondary and high school grades up to the 11th grade.  

 

Qalae Malek Elementary School 

Student Breakdown Per Grade 

Grade Boys Girls 

1 60 63 

2 50 52 

3 45 48 

4 49 51 

5 50 49 

6 48 46 

7 45 46 

8 42 48 

9 40 48 

10 0 42 

11 0 15 

12 0 0 

 

The headmaster interviewed for the research mentioned that absenteeism was not an issue among 
ǘƘŜ ǎǘǳŘŜƴǘ ōƻŘȅΣ άǿŜ ŘƻƴΩǘ ƘŀǾŜ ŀƴȅ ŀōǎŜƴǘŜŜƛǎƳ ŀƳƻƴƎ ǘƘŜ ǇǳǇƛƭǎ ƛƴ ƻǳǊ ǎŎƘƻƻƭέΦ However, he 
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admitted to dropouts occurring occasionally (estimated at 1%) a phenomenon primarily due to 
gender, cultural and social issues: the main reason given for dropouts were marriages.  

 

4. Finances 
 

The school is directly funded by the Government of Afghanistan and possesses a bookkeeping 
system. The teaching staff receives a monthly average of 4,500 Afghanis, paid for by the government 
with no financial support or funding from any NGO, and with no differentiation or disparity between 
male teachers and female teachers. 

 

5. Infrastructure  
 

The main problems raised by the headmaster are the lack of classrooms, of offices, labs, computers 
and walls surrounding the school. All of these items are necessary items to be provided to the school, 
in his opinion; although it can be asked whether a computer room should be on the priority list of 
this, or any of the profiled schools.   

 

The building is made of concrete, rocks and stone; and the floor of concrete. The school has a roof 
but no wall surround the four sides of the main school building nor delimiting the school compound. 
The source of power is public electricity and the school uses mainly traditional covered latrines. 
Regarding their source of drinking water, staff and pupils rely on private wells, rivers and ponds 
locally. 

 

There are 6 classrooms in total at Qalae Malek High School, each containing a blackboard, but of 
poor quality. An estimated 70% of students have a textbook and all of them have a notebook; and, 
they do not have any sports materials, nor practice any sports activity. The infrastructure is good but 
not complete ς besides the missing surrounding walls is the lack of a proper library: ά¸ŜǎΣ ǿŜ ƘŀǾŜ 
ōƻƻƪǎ ōǳǘ ǿŜ Řƻ ƴƻǘ ƘŀǾŜ ǊƻƻƳ ŦƻǊ ǘƘŜƳέ, says the headmaster. 

 

The headmaster reported being very satisfied with the security and cleanliness of the school, as well 
as with the sanitation, electricity and physical situation of the classrooms. However, he mentioned 
his dissatisfication with the lack of playground, the lack of water supply, windows, light and 
classroom equipment.  

 

6. Main problems 
 

The main problems of the school, identified by the headmaster when prompted to answer openly 
were the lack of skills among the teaching staff, the lack of classrooms and the lack of proper 
drinking water. The headmaster underlined that beyond the issue of skills in the school is the fact 
that there is a lack of skilled teachers in the community.  

 

When we asked of him to rate the problems, he names as major problems the following: 

¶ The lack of skills of teachers,  

¶ Insufficient salary for teachers, 
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¶ Insufficient number of teaching staff. 
 

Other problems, rated as important problems are: 

¶ ¢ƘŜ ƘƛƎƘ ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎ όάǘƻƻ Ƴŀƴȅ ǎǘǳŘŜƴǘǎέύΣ  

¶ The insufficient amount of equipment, and out-dated equipment, 

¶ Lack of proper teaching methods,  

¶ Lack of proper and sufficient equipment 
 

To deepen our understanding of the insufficient number of qualified staff, our researchers asked the 
headmaster to identify specific subject matters that suffered from an insufficient number of 
teachers. The answer provided points to a gap identified across the board ς unanimously and 
horizontally ς for all subjects taught at the school. The gap is therefore not subject-specific but 
widespread among the following subjects: literacy, mathematics, religious studies, arts, physical 
education, technical skills, health and hygiene.  

 

7. Hygiene Assessment 
 

There are 4 latrines for girls, boys and teachers to share. The latrine floor was free from any visible 
puddles of urine on the day of the field visit to Qalae Malek. The research team noted a roof in place 
above the latrine as well as functioning doors. However, other elements were missing such as: cover 
slabs on the toilet, vent pipes in the latrines or fly screens. Lastly, there were no handwashing area, 
water or soap available for use after the toilet. 

 

8. ¢ŜŀŎƘŜǊǎΩ CŜŜŘōŀŎƪ 
 

Lack of teachers / not enough classrooms / teachers not paid enough / not enough equipment / 
teachers lack skills a major problem 

 

Although purely qualitative, the opinion of teachers was used as a way to verify the opinion reported 
by the headmaster. 6 teachers (including both male and female teachers) were interviewed, 
recording their answers on an evaluation sheet, anonymously. Their responses shed light on the 
main problems and challenges at the Qalae Malek High School. 

 

The major problems reported by the teaching staff surveyed were, in decreasing order of 
importance: 

¶ Insufficient skills among the teaching staff, 

¶ The insufficient salary given to teachers,  

¶ The insufficient number of classrooms, 

¶ The lack of equipment. 
 

Teachers identified the above 4 criteria as the main weaknesses at their school. They provided an 
interesting insight by exposing one thought: the core issues at stake at the school are the insufficient 
skills among the teachers, the low salary, lack of sufficient numbers of classrooms and the lack of 
equipment. Other issues ς such as teaching methods, and number of pupils ς seemed secondary to 
these.  
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9. Conclusion and Recommendations 
 

Qalae Malek fared better in the ratings than other schools in nearby communities especially if we 
ŎƻƳǇŀǊŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎƛǘǳŀǘƛƻƴ ǘƻ ǘƘŀǘ ƻŦ wŀōŀƴƛ !ǘŜǎƘ 9ƭŜƳŜƴǘŀǊȅ {ŎƘƻƻƭΣ ǘƻ ǘŀƪŜ ŀƴ ŜȄŀƳǇƭŜ ŎƭƻǎŜ 
to home and an example reviewed in detail by the research team. This difference is due clearly to the 
better infrastructure, great number of teaching staff, and more extensive outreach from the primary, 
secondary to high school grades.  

 

Although to a much lesser degree than other schools, this school still suffers from basic lack of 
physical infrastructure: whether lacking walls surround the main building compound (a problem 
especially in terms of privacy for girls), or lacking proper set-up for latrines (no ventilation pipes, 
cover slabs or handwashing basin reduces the hygiene level and increases risks of diseases among 
the pupils).  

 

Apart from the physical nature of the school, the headmaster and teachers have rated some of the 
ƪŜȅ ΨǎƻŦǘΩ ƛƴŘƛŎŀǘƻǊǎ ǎǳŎƘ ŀǎ ǘƘŜ ǘǊŀƛƴƛƴƎ ƻŦ ǘŜŀŎƘŜǊǎ ŀǎ ōŜƛƴƎ ƛƴǎǳŦŦƛŎƛŜƴǘΦ ¢ƘŜ ƭŜǾŜƭ ƻŦ ŜŘǳŎŀǘƛƻƴ ƻŦ 
these teachers is similar to those of an elementary school ς whereas Qalae Malek teaches grades up 
to grade 11 (inclusive), only one third of its teachers are university certified teachers. This is in part 
ƭƛƴƪŜŘ ǘƻ ǘƘŜ ƛƴƘŜǊŜƴǘ ΨǿŜŀƪƴŜǎǎΩ ƻŦ ǘƘƛǎ ŎƻƳƳǳƴƛǘȅΣ ǿƘƛŎƘ requires a more in-depth community-
based intervention.  

 

¢ƘŜ Ƴŀƛƴ ǇƻǎƛǘƛǾŜ ŜƭŜƳŜƴǘ ƛǎ ǎŜŎǳǊƛǘȅ ŀƴŘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜǊŜ ǎŜŜƳ ǘƻ ōŜ ƴƻ ŎǳƭǘǳǊŀƭ ōŀǊǊƛŜǊǎ ǘƻ ƎƛǊƭǎΩ 
education in the community, nor any barrier to women teaching at the school. This is a positive sign 
of the capacity and opportunity to invest in this school and this community.  

 

The school does not possess sufficient equipment to ensure proper classes, nor does it have the 
structure required for proper hygiene and sanitation. The ratings and self-assessment given by the 
school management is negative. All of these items are necessary items to be provided to the school 
and could be part of a larger effort for material intervention. 

 

Last but not least, an inherently structural problem of this school is the fact that their teachers 
receive a smaller salary compared to other schools: the average monthly salary of a teacher at Qalae 
Malek (whether male or female) is 4,500 Afghanis, compared to 7,000 Afghanis in other rural areas 
and 9,000 Afghanis in urban areas. This matter can be followed-up on to check for the reasons 
behind the limited resources, not only for the school itself, but for its teaching staff as well. 
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A profile of KHOWAJA LAKAN HIGH SCHOOL 

 

Paghman, KABUL 

 

1. Background, location and community involvement 
 

Khowaja Lakan High School is a formal school registered with the Ministry of Education and located 
in the suburban village of Khowaja Lakan, Paghman District, Kabul province. The school includes 
grades at the high school level, namely grades 10, 11 and 12, as well as primary and secondary 
grades. No other school is available within a 2km radius. 

 

The overall ethnic composition of the student body is reflective of the local ethnic distribution: the 
majority of the students are Tajik (70%) with an additional Pashtun population (30%). There are no 
disfavoured communities or minorities attending the school. The pupils are all from the same village, 
and the student body benefits from a strong sense of social cohesion, with no specific social tensions 
to report. Afghanistan Libre was reported as the main NGO working in the area. 

 

There is currently a parental association that meets twice every month. There are still barriers for 
children to attend the school, but above all these are economic barriers to education.  

 

The school maintains a positive relationship with ulemas (religious councils) and shuras (community 
councils) within the area with a consultative role at the school, to share some of their ideas or 
suggestions. The security situation is reported to be good, with no specific threats from the Taliban, 
according to the headmaster. The social context is very good, with no specific tensions between local 
community members. 

 

Finally, the economic context in the community was highlighted as beƛƴƎ άǾŜǊȅ ǿŜŀƪέ ŀƴŘ 
problematic, with most households working in agriculture or in low-skilled construction jobs, such as 
masonry, as daily workers. The headmaster would like to be able to emphasize classes of English and 
computer/IT, in the future, in order to better assist the students in the transition to the labour 
market. These skills have been singled out as the main skills needed on the local labour market. 

 

2. Teaching and Administrative Staff 
 

The student body at Khowaja Lakan High School is taught by 45 teachers: 37 male and 8 female 
teaching staff, hence a large female teaching core staff to reflect the overall community reliance on 
the one school in the 2km vicinity available for children from various villages. 

 

The teaching staff is fairly homogeneous in terms of its qualifications: the majority, i.e. 25 out of 45 
teachers (56%) holds a teaching certificate, while the remaining 20 teachers have a university degree 
or diploma. 
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The headmaster at the school was forthcoming regarding problems faced with the teaching staff as 
ƘŜ ǊŜǇƻǊǘŜŘ ƘŀǾƛƴƎ άŀ ƭƻǘ ƻŦ ǇǊƻōƭŜƳǎ ƻŦ ŀōǎŜƴǘŜŜƛǎƳέ ŀƳƻƴƎ ǘƘŜ ǘŜŀŎƘŜǊǎΣ Ƴŀƛƴƭȅ ŘǳŜ ǘƻ ŦŀƳƛƭȅ ŀƴŘ 
personal problems taking priority over their professional duties. However, there were no dropouts 
recorded among the teaching staff. 

 

The school counts 2 administrative staffς filling various admin positions, whether finance, admin, 
guards, cooks or cleaners. 

 

3. Curriculum, Class Composition and Schedule 
 

At Khowaja Lakan High School, the subjects taught are the ones from the official government 
curriculum; however, the headmaster highlighted the importance of Dari language classes at the 
school.  

 

Each subject lasts 40 minutes per day, for an average of 6 hours of classes a day. Each day is divided 
into two shifts of 3 hours: one in the morning and one in the afternoon. On average, each class 
counts a total of 40 students, with students ranging from 7 to 19 years of age, across a range of 
primary, secondary and high school grades, up to grade 12 (end of high school). 

 

Khowaja Lakan High School  

Student Breakdown Per Grade 

Grade Boys Girls 

1 105 66 

2 92 91 

3 108 96 

4 107 63 

5 72 47 

6 132 42 

7 155 44 

8 159 27 

9 127 30 

10 204 18 

11 106 12 

12 65 10 

 

The headmaster interviewed for the research mentioned absenteeism among the student body as 
ƻŎŎǳǊǊƛƴƎΣ ŀƭōŜƛǘ ŘŜǎŎǊƛōƛƴƎ ƛǘ ŀǎ ƘŀǾƛƴƎ Ψŀ ƭƛǘǘƭŜ ŀōǎŜƴǘŜŜƛǎƳ ŀƳƻƴƎ ǇǳǇƛƭǎΩΣ Ƴŀƛƴƭȅ ŘǳŜ ǘƻ άƴŜŎŜǎǎŀǊȅ 
ǿƻǊƪέ όƛƴ ŀƴŘ ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ƘƻƳŜύ ƻǊ ƛƭƭƴŜǎǎŜǎΦ /ƘƛƭŘ ƭŀōƻǳǊ ŘƻŜǎ ƻŎŎǳǊΣ ǿƛǘƘ ǾƛǎƛōƭŜ ŜŦŦŜŎǘǎ ƻƴ ŎƘƛƭŘ 
development and physical wellbeing. 
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Cases of dropouts have been reported in the past, albeit a rare occurrence with an estimated 1% of 
dropouts at the school. The students of Khowaja Lakan High School have tested at the National 
/ƻƴŎƻǳǊǎŜ ǿƛǘƘ ǊŜǎǳƭǘǎ ǘƘŀǘ ǘƘŜ ƘŜŀŘƳŀǎǘŜǊ Ŏŀƭƭǎ άƳƻŘŜǊŀǘŜέΦ 

 

4. Finances 
 

The school is directly funded by the Government of Afghanistan and possesses a bookkeeping 
system. Male teaching staff and female teaching staff receive an average of 4,500 Afghanis per 
month, paid for by the government. The headmaster raised the, often related, question of lack of 
skills within the teaching staff and the low teacher salaries as one of the main challenges at the 
school. 

 

The school recently benefited from the support of the Azad Afghanistan NGO (Afghanistan Libre) to 
make the building and physical construction of the school. Apart from that, Khowaja Lakan has not 
received support from any other NGO.  

 

At the school, not every child has a textbook or notebook. According to the headmaster about 80% 
of children have access to textbooks and none have notebooks. 

 

5. Infrastructure  
 

Before even raising the issue of infrastructure, the main challenges raised by the headmaster during 
the interview were the lack of teaching materials, laboratory materials, the lack of classrooms and 
offices, the lack of a water reservoir as the water currently used is not potable water. 

 

There are 44 classrooms in the Khowaja Lakan School, each containing a blackboard, but of poor 
ǉǳŀƭƛǘȅΦ ¢ƘŜ ǎŎƘƻƻƭΩǎ ōǳƛƭŘƛƴƎ ƛǎ ƳŀŘŜ ǳǇ ƻŦ ǎƻƭƛŘ ōǊƛŎƪ ŀƴŘ ŎƻƴŎǊŜǘŜΣ ŎƻƴŎǊŜǘŜ Ŧƭƻors, a proper roof 
but without any walls surrounding the school. The main source of power within the school is public 
electricity. The school staff and pupils use traditional covered latrines, and their source of drinking 
water is a private well. They do not possess any private or drinkable water source, as verified by the 
research team. 

  

²ƘŜƴ ǇǊƻƳǇǘŜŘ ǘƻ ǎǇŜŀƪ ŀōƻǳǘ ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜΣ ǘƘŜ ƘŜŀŘƳŀǎǘŜǊ ŦǳǊǘƘŜǊ ǊŜǇƻǊǘŜŘ ƘŀǾƛƴƎ 
very low quality sports equipment, with 2 basket balls and 2 volleyball balls, and one net for the 
volleyball. Beyond that, no other sports equipment is available at the school. The school has a library 
with 748 books. 

 

The headmaster reported being very satisfied with the sanitation, cleanliness, windows and light as 
well as security at the school. To a lesser extent, he reported being satisfied with the quality of 
electricity, classrooms, water supply and classroom equipment. However, he highlighted the main 
gap as not having a proper area for children to play, with no playground at their disposal. 
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6. Main problems 
 

The main problems of the school, rated as being major problems, are: 

¶ LƴŀŘŀǇǘŜŘ ǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ όάǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ŀǊŜ ƴƻǘ ƎƻƻŘέύΣ 

¶ Insufficient salary for teaching staff, and the correlated problem of an  

¶ Insufficient number of teaching staff. 
 

Other problems, rated as important problems are: 

¶ ¢ƘŜ ƘƛƎƘ ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎ όάǘƻƻ Ƴŀƴȅ ǎǘǳŘŜƴǘǎέύΣ  

¶ The lack of skills of teachers, 

¶ Lack of equipment. 
 

On a more positive note, the physical presence of classrooms was not seen as an issue ς given that 
the school has recently been built and renovated by the Afghanistan Libre NGO. Secondly, out-dated 
equipments, seen in other schools, were not mentioned as being a problem at the Khowaja Lakan 
High School. 

  

To deepen our understanding of the insufficient number of qualified staff, our researchers asked the 
headmaster to identify specific subject matters that suffered from an insufficient number of 
teachers. The answer provided points to a gap identified across the board ς horizontally ς for all 
subjects taught at the school. The gap is therefore not subject-specific but widespread among the 
following subjects: literacy, mathematics, science and physics, religious studies, computer/IT, arts, 
physical education, technical skills, health and hygiene.  

 

7. Hygiene Assessment 
 

The school possesses 12 latrines in total: 12 latrines for girls, boys and teachers. The latrine floors 
were visibly clean; free from any visible puddles of urine and the latrine pit were fit and sufficiently 
clean to be used by children. Each latrine possesses a roof and doors. However, the evaluation team 
noted the lack of any venting pipe system, the lack of cover slabs, fly screens, and the lack of a 
proper hand-washing area or equipment. There was no water available for washing hands, nor any 
soap.  

 

8. ¢ŜŀŎƘŜǊǎΩ CŜŜŘōŀŎƪ 
 

Although purely qualitative, the opinion of teachers was used as a way to verify the opinion reported 
by the headmaster. 6 teachers were interviewed, recording their answers on an evaluation sheet, 
anonymously. Their responses shed light on the main problems and challenges at the Khowaja Lakan 
High School. Teachers were overall very satisfied with the level of security and sanitation at the 
school, as well as with their access to electricity, deemed crucial to their work. They rated the quality 
ƻŦ ǘƘŜ ǇƘȅǎƛŎŀƭ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜ ƻŦ ŎƭŀǎǎǊƻƻƳǎ ŀǎ ōŜƛƴƎ ΨƳƻŘŜǊŀǘŜΩ ƻǊ ŀǾŜǊŀƎŜ όƴŜƛǘƘŜǊ ƎƻƻŘ ƴƻǊ ōŀŘύΣ 
with a similar rating for the windows and natural light available in the classrooms. The water supply 
was rated as poor, given the lack of any potable water; same with the lack of a proper playground for 
the children. Overall, the major problems reported by the teaching staff surveyed were, in 
decreasing order of importance: 




